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CHAPTER I 
STATEMENT AND JUSTI FICATION OF THE PROBLEM 
Many teachers fee l that it is possible to lead some 
children t o independent writing at an earlier grade l evel 
than has been suggested by authorities in the fie l d . 
Since the writers were interested in this idea, an 
extensive study of the literature was made. Though 
much is stated relative to beginning writing, there is 
little or nothing to indicate a seri es of steps, 
sequential and inte grated with the total language program, 
which could be followed by a teacher interested in this 
phas e of the writing program. 
I t is the purpose of this study to devel op a set of 
steps that will show definite sequence a nd a relative 
order of diffi culty . The steps are designed to aid the 
classroom teacher prior to and during the teaching of 
an independen t writing program. 
The series of p l anned steps devel oped in this study 
include the work done in the oral language , the reading, 
the phonics, and the handwriting programs. As such, they 
form an integrated approach to the teaching of writing 
which utilizes basic skills from the above mentioned a r eas 
Boston University 
School of Education 
Library 
and ties them together to develop early independence in 
written expression. 
Under no circumstances is this to be construed as a 
series of steps to be used by the entire class. Children 
are introduced to each successive level only as they are 
ready . 
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CHAPTER II 
REVIEW OF THE LITERATURE 
1. Techniques of Beginning Writing 
Oral language bas ic to written language . - - Burrows 
feels that abundant experience in oral express ion is 
more important in development of ability to write than 
the actual writing itself . From the very beginning of 
the f irs t grade, .children should be encouraged to tal k y 
together . According to Bice , from the exchange of 
ideas during an oral expression lesson, the children 
gain in vocabulary and word mastery . The children 
who have this background are ready to talk toge t her 
about writing down some of t he ideas t hey have learned . 
11 Hildreth commented that after oral language habits 
have been well established, the children are ready to 
1/Al vina Truet Burrows, June D. Ferebee, Doris C. 
J ackson, Dorothy 0 . Saunders , They All Want t o Wri te , 
Prent i ce - Hall , New York, 1952, p . 31. 
'ijEvelyn G. Bice, 11 Six Year Olds Can Write' ' , Element ary 
English, (Oc t ober ) 1950 ), 27 :380. 
3/Gertrude H. Hildreth, Interrelat i onshi ps Among the 
tanguage Arts , A Research Bulletin of the National 
Conference on Research in En glish, National Council 
of Teachers of English, 1954, p . 6 . 
y 
begin writing through a combination of oral and written 
work. y 
Tidyman and Butterfield say: 
Preparation for writing is made in oral 
language and reading before children actually begin 
to write. Writing is closely related to speaking, 
not only in e.uch items as content, organization of 
ideas, and vocabulary, but also in the use of 
pauses and modulation of the voice to show 
relationship of ideas. 
v Strickland goes on to say: 
Listening and speaking are of the first 
importance in the primary school; they are the 
aspects of language the child needs first. The 
written symbol form of language is learned after 
the child has gained proficiency in the oral form. 
Learning experiences make the transfer from oral 
to written language. -- Anderson feels the first thing 
a teacher should endeavor to do is awaken in the children 
an awareness of the fund of experiences each of them 
has already present and l ying within himself to be 
transferred into written langua ge . If a child is going 
to write on his own, he must be given a number of 
activities and experiences that will assure the necessary 
l/Willard F. Tidyman and Marguerite Butterfield, Teaching 
the Language Arts, McGraw-Hill Book Company, Inc., 
New York, 1951, pp. 257-261. 
2/Ruth G. Strickland, The Language Arts in the Elementary 
~chool, D. c. Heath Company, Boston, 1957 , pp . 135-13~ 
3/Donald G. Anderson, 11 ltlriters Are Made", Elementary 
~nglish, (November , 1951), 28 :24. 
4 
growth in written language . 
y 
Baker lists the following 
5 
as good media for developing skills in written c ommunication: 
1. invitations 
2. letters 
3. greeting cards 
4 . records 
5. diaries 
6 . stories and poems 
An effective school program will provide a number 
gj 
of good writing situations. Baker says the p rogram 
of a school that operates to promote the all-round 
development of children will be filled with challeng ing 
activities that necessitate purposeful writing . y 
Parke believes that progress has taken place in 
teaching six to eight-year olds to express their ideas 
in writing. She feels that the vitalization of the 
curriculum through the introduction of a g reat many 
firs t hand experiences has p rovided reasons and 
motivation for writing as well as just topics for 
discuss ion. y 
Parke goes on to state that: 
The primary app roach to teaching written 
!/Zelma W. Baker~ The Languag e Arts the Child and the 
Teacher, Fearson Publishers~ San Francisco~ 1955, p . 177. 
gibid. 
3/Margaret B. Parke, "Teaching Written Expression in 
Relation to the Language Arts 11 , Elementary English, 
(February, 1959), p . 107. 
:±/Ibid. 
expression is made by purposeful experiences . 
Exper iences serve to give meaning to writing 
and provide the necessary motivation for 
learning to write. y 
According to Dawson, the degree to which a 
child expresses himsel f spontaneously and interestingly 
will depend l argel y on the amount of facts and ideas 
he has to express. The l anguage program must provide 
for intake of information and original ideas . y 
Burrows commented that written expression is 
started in the first pl ace by reading stories to the 
children for enjoyment . 
Burrows continues to say : 
y 
Share with t h em stories that other children 
have written. After such a period two things wil l 
begin to happen, the children will begin to show 
signs that they are ready to write, and the 
pattern of the kindl y acceptance of stories has 
been set . y 
Forrest reminds us that a teacher needs to be 
sensitive to the remarks of children as they chat 
between bells or during school . It means jotting 
down, from time to time, any idea that might make a 
1/Mildred A. Dawson, Teaching Language in the Grades, 
~orld Book Company, Yonkers - On-Hudson, New York, 1951, 
pp . 189- 213. 
3(Burrows, op . cit . , pp. 88- 90 . 
1/Ibid. 
4/Vera S . Forrest, 11 Hel ping Children to \-Iri te", 
Elementary Engl ish, (November, 1951 ) , 28 : 413 . 
6 
good story . These ideas the teacher has saved rrom the 
child • s daily experiences can be used as reminders \'/hen 
helping the child to write for the first time . 
It is a consensus or opinion among all the authors 
that the child will have a keen interest in writing 
when it is used in a meaningrul experience in which he 
is engaged . 
Expressing ideas in writing . -- Children enter school 
eager to wr ite as evidenced by their de l ight in a pencil 
and a piece or paper. r r desire to write can be 
construed as a ractor or readiness~ most or us would 
.v grant it is present early and in quantity. 
The difriculty in developing writing with younger 
7 
y 
children~ says Bany~ is that they are not yet proricient 
in the use or tools they must employ. Their natural 
expression is rrustrated because for many~ writing is 
laborious and spelling a puzzle . 
ll Crossley arrirms that : 
An analysis of specific background skills in 
reading would reveal auditory discrimination~ 
1JB. Alice Crossley~ 11 Can \ve Help Children to Write"~ 
Journal of Education~ Boston University School of 
Education~ (February~ 1957 ) ~ 139:3- 4 . 
2/Mary Bany~ "Cooperative Group Writing " ~ Elementary 
~nglish~ (February~ 1955 ) , 32:97. 
2/Crossley, loc. cit . 
knowledge of letter names, knowledge of letter 
sounds and general facility in s poken langua ge 
as essential to success. All of these t h ings 
c ontribute markedly to success in writing , bu t 
several other things must be added . The ability 
to form letters~ to recall letter forms, to 
spell, to capitalize, to punctuate are needed in 
the simpl est written tasks . There is no necessity 
that they be know in a precis e , mechanical fas h i on 
according to the rule ~ but the child must have had 
some experience with them before attempting to 
write independently. 
These skills can be acquired in the k indergarten 
a nd first g rade. The teacher acts as scribe and 
transfers the spoken word to the chalk board . 
Attention is called to spelling, the use of the 
capital at the beginning of the sentence, the 
period to indicate the long pause . No effort is 
made to drill on this type of material , but 
cons t ant reiteration develops understanding for 
many children. In the same manner, the first 
g rade teacher can call attention to the 
capitalization and punctuation in the readi n g 
books . This contributes to a readiness for 
writing and ,hel ps also to deve lop a better 
understanding a nd interpretation of the p rinted 
material used for reading . y 
Strick l and lists the following steps to use wh en 
b e g inning to teach writing : 
1. Dictation. Dictating material for a purp os e, 
but the child writing in the g reeting , 
signature, or a sentence or two to make the 
material his own . 
2 . Dictation with copying . Dictation, but t h e 
child making his own copy~ not using the 
teacher 1 s or a duplicated copy . 
1/Ruth G. stri c k land, The Langua ge Arts in the Elemen t a ry 
School, D. C. Heath and Company , Boston, 1951~ p p . 228-229 . 
g/Ibid . , p . 225 . 
8 
3. Writing with all the help he needs . Doing his 
own writing, turning to the teacher for help 
with spelling, letter forms, spacing, and 
other such matters . The content and expression 
are the chi l d ' s own, but the teacher gives 
careful guidance in matter of form to make it 
suit its purpose . 
4. Writing with increasing independence . Writing 
with occasional help, and learning to use 
self-help materials in doing practical writing , 
such as a dictionary and a handbook or writing 
style showing forms for letter headings and 
other accepted patterns. 
11 Dawson and Dingee agree that the general practice 
in the early school years is to have co- operative 
compositions, wherein pupils dictate to their teacher 
and she writes the best sentences from their composition 
upon the board. The story is subsequently copie~at 
first by the teacher who may print it upon a chart and 
use it for informal reading, at a later stage by the 
pupils for individual personal notes or booklets . y 
Dawson fee l s that primary grade pupils have to 
learn the rudiments of manuscript writing and spelling 
before they are able to write for themselves. These 
skills having been learned, pupil s should begin to write 
much earlier than their slower l earning classmates . 
9 
1/Mildred A. Dawson and Frieda H. Dingee, Directing Learning 
in the Language Arts , Burgess Publishing Company, 
Minneapolis, 1955, pp. 47-48 . 
~awson, op . cit., pp. 189- 213. 
10 y 
Dawson outlines successive steps in a program to 
develop i ndependent writing : 
1. Copy work 
2. Studied dictation 
3. Unstudied dictation 
4. Unfinished story 
5. Independent \'lri ting y 
Hatchett and Hughes agree that when a child begins 
to write 7 he should feel he has the freedom to express 
himself in his own way7 and to write for the fun of 
creating. 
He should write a first draft of his story quickly7 
not stopping to correct spelling 7 punctuation7 or any 
other errors, so that he may get his ideas down on 
paper before he forgets them. y 
The thoughts of Herrick and Jacobs parallel those 
of Hatchett and Hughes. They believe that stress of 
learning the skills of writing has frequently imperiled 
its function as a medium of expression. Children have 
been so burdened by the How of writing that the Why 
has been lost. Communication7 revelation7 recording 7 
and clarifying of experience have been mired in anxiety 
for correctness. 
1/Ibid. 
~thel L. Hatchett and Donald H. Hughes 7 Teaching Language 
Arts in the Elementary Schools, The Ronald Press Company7 New York 7 1956 7 p . 280. 
3/Vergil E. Herrick and Leland B. Jacobs, Children and 
tanguage Arts 7 Prentice Hall Inc., Englewood Cliffs7 N. J., 19557 p. 229. 
.!/ 
Burrows shows how a third grade teacher used the 
following technique for beginning the independent writing 
of stories: 
She offered to help four children who had 
already shown such an interest . Sitting at a 
large round table, the teacher wrote needed 
words on slips of paper just as fast as the 
children asked for them. This enabled them to 
turn out a finished piece of work before their 
energy was exhausted . Reading the stories aloud 
brought forth several requests by other members 
of the group for such an opportunity to write . 
In this way independent story writing began. 
By choosing a few, help was given immediately. 
The continuity of thinking is maintained, and 
the children have the satisfaction of getting 
their stories quickly into a permanent form. 
v Burrows goes on to say: 
When a child commits himself in verse or 
story with little regard at the mement for capitals 
and periods, or for neatness of handwriting, we 
need not worry, for we know that he will master 
those conventions the better for his glowing , 
inner experience . 
1/Burrows, op. cit ., pp . 46-47 . 
gjAlvina T. Burrows, 11 Children's Writin g, A Herita~e 
in Education" , Elementary English, (November, 1954), 
32:385 . 
11 
• 
2. Building Vocabulary 
How vocabularies grow.-- Before a child enters school 
!he has already acquired a listening and a speaking 
vocabulary. 
12 
y 
In discussing vocabulary growth, Dawson and Zollinger 
I 
write: 
Upon entering school, two other kinds of vocabu-
lary are gradually acquired: the reading and the. 
writing vocabularies. In the beginning, these are 
limited; but they grow apace. For the most part, 
these vocabularies overlap; but there are more 
informal, possibly slangy words in the speaking 
vocabulary than in those for reading and writing. 
The development of a child 1s reading and writing 
,vocabulary lies almost entirely with the school. y 
The co-authors continue: 
Because of the increasing span and variety 
of children's actual and vicarious experiencing 
(the latter includes reading), the listening 
vocabulary grows constantly throughout the ele-
mentary school period. Meanwhile, the reading 
vocabulary expands to the extent that, for the 
more able readers, it may surpass the speaking 
vocabulary whose growth tends to parallel the 
listening vocabulary. For slow-learning pupils, 
the speaking and listening vocabularies are 
likely to exceed that in reading. The writing 
vocabulary, for most elementary school pupils, 
is far less than the other three types (although 
the unusually fluent and alert pupil rna~ have an 
exceptionally large writing vocabulary.) 
l/Mlldred A. Dawson and Marian Zollinger, Guiding Language 
Learning, World Book Company, Yonkers-on-Hudson, New York, 
1957, p. 212. 
g/Ibid., pp. 212~213 . 
y 
Seegers identifies a fifth type of vocabulary 
•... the potential or marginal, which includes 
completely unfamiliar words that t he child would be 
able to figure out and interp ret on the basis of 
their form or through the use of contextual clues. 
There can hardly be an estimate of the size or 
usefulness of this vocabulary. y 
Strickland in considering the types of vocabulary 
p laces them under four headings: 
1. Understanding vocabulary 
Listening : the words an individual recognizes 
and comprehends through listening . 
Reading: the words an individual recognizes 
and comprehends through reading. 
2. Speaking vocabulary 
Informal: the words used in the process of 
everyday living . 
Formal: the reservoir of words the 
individual understands and can 
draw upon when the occasion 
calls for them. 
3. Writing vocabulary 
Informal: the words used in personal 
correspondence, notes and 
memoranda, and personal diaries. 
Formal: the words used in more formal 
correspondence, business and 
professional material, and for 
publication. 
4. Potential, or marginal vocabulary 
Context: words which could be interp reted 
from context. 
Analysis: words which could be interpreted 
because of knowledge of word form 
(prefixes, suffixes, roots) and 
because of knowledge of other 
languages. 
1/J. Conrade Seegers_, 11 Recent Research in Vocabulary 
ITevelopment 11 ) Elementary English Review, (February) 1946 ), 
23:61-68 . 
g/Strickland_, op, cit.) p. 221. 
13 
14 y 
It is interesting to note that Seegers in his review 
of research in vocabulary development , distinguishes between 
word lists and "meaning vocabularies", when he notes : 
..... ideas - not words- are difficult or easy . 
11 A word is d ifficult or easy according to the amount 
and type of association the child (or adult~ has had 
with the concept for which the word stands. 1 
v 
Strickland emphasizes this same point of view when 
she writes : 
Children should use the words they need in their 
situation. The tasks of teaching are to provide child -
ren with a rich variety of learning experiences and 
help them acquire the words they need to use in con-
nection with those learning experiences . 
The teacher must be able to recognize the individual 
needs of the children in the c lassroom and provide the 
experiences for getting meaning out of words . A child 
may recognize and pronounce a word correctly although he 
may have no understanding of its meaning . 
11 Greene and Petty, in regarding the importance of 
developing an extensive and expressive vocabulary of words 
and meanin gs state: 
A rich, colorful vocabulary of concise words and 
meanings is the product of e ncouraging children to use 
their eyes and ears constantly to observe situations 
critically, to interpret experiences accurately, to 
!(Seegers, op . cit . , pp . 61-68 . 
5/Strickland, op . cit . , p . 232 . 
3/Harry A. Greene and Walter T. Petty, Devel oping Language 
~ills In The Elementary School, Allyn and Bacon, Inc . , 
Boston, 1959, p . 175. 
discover subtle variations in feeling and mood, and 
to find words that describe and express exactly what 
they think and feel. 
Factors that affect meaning.-- Words , to be useful in 
15 
s pe.ech, writing, or reading must take on meaning. Experience 
is an important factor in getting meanings, not only in 
y' 
early childhood, but throughout life. Dawson and Zollinger 
discuss some of the important factors that affect meaning : 
In the beginning, all meanings are derived f rom 
the child ' s direct experience . He touches, manipulates, 
tastes, s me l ls , watches, hears > throws, and strikes the 
objects in his immediate environment and thus, through 
his own senses , builds up meanings. By i mitating the 
speech of his elders, he acquires words to express 
those meanings. 
The first meanings are specific and limited in 
scope . "Chai r 11 will at first mean a particular 
chair in the cbil d's own home ; and it is only after 
the chi l d has been in contact with many kinds of 
chairs, seen many pictures, and heard stories in 
which chairs a ppear , and otherwise learned to know 
that he has a we l l - rounded notion of what "chair" 
means. So must each single word in the child's 
vocabulary take on full and accurate meaning . 
The di versity of the Eng lish language is another factor 
?/ 
that affects vocabulary meaning . Dawson and Zollinger 
state further : 
Over a period of years, the child hears the 
word in many contexts and gradually gains an under-
standing of its varied meanings; but in the begin-
ning he is like l y to be quite confused. 
There are also a multitute of words that are 
a bstract and relatively meaningless t o the i mmature 
child or the child with narrow experience .... what 
l/Dawson and Zollinger, op . cit . , p . 213. 
g/Ibid., p . 214 . 
parts of a car are involved in the "ignition" may be 
very vague concepts for even a bright older child~ 
because very concrete terms are actually abstract 
until real or vicarious experiences bring meaning. 
The farther from direct personal experience a 
concept , the greater must be the speaker 1 s reliance 
upon language as a conveyor of meaning . y 
Herrick and Jacobs believe that although in the 
beginning as much concrete experience as possible s hould be 
provided, wide reading and other types of vicarious 
experience are valuable and pertinent . 
How new word meanings can be developed in the first 
and second grades . -- Hatchett and Hughes suggest 
s pecific activities for acquiring new words and new 
meanings in first grade. 
Listening to stories) poems and i nformative 
material read or told t o them by the teacher. 
Participating in conversational periods about 
their pets, their families, and other interests. 
Planning with the teacher for their daily activities . 
Listening to recordings of poems and stories. 
Planning excursions to gain experience, observing 
and asking questions on the trip ~ and later 
discussing interesting things seen and heard on 
the trip. 
!/Herrick and Jacobs, op. cit . ~ p. 323. 
S/Hatchett and Hughes, op . cit., pp . 130-131 . 
16 
Evaluating their wo rk at the end of a period or 
a day. 
Seeing a film related to purposeful activities. 
Constructing a dollhouse or playhouse or other 
building. 
Taking care of pets and flowers in the classroom. 
Browsing through picture books in the library 
corner. 
Telling about their experiences and watching the 
teacher put their stories on the board. 
Dramatizing stories. 
_v 
The authors state further that in the second and 
third grades these same types of concrete experiences 
will continue. In addition, there should be such 
experiences as the following: 
Reading and telling stories in small groups and 
before the class . 
Making picture dictionaries and using published 
picture dictionaries to find words in which 
they are interested. 
Showing things they have brought to school and 
telling about them. 
Writing stories and poems. 
Giving a radio program. 
Reading for fun and for information in the 
c lassroom library . 
Growth in vocabulary meaning will vary . Some words 
that refer to concrete objects and activities easily take 
ljibid., pp . 131-132 . 
. 
17 
on rich meanings . Other words, abstract and diverse in 
meaning, are more difficult to understand . Some 
children growing up in a richer environment, with a 
wider background of experience will have a larger y 
vocabulary. Applegate points out that in many homes 
the s uppl y of words on hand is more limited than the 
supply of groceries on the shelves, and that the only 
place left to give children an enlarged and enriched 
v 
vocabulary is the school. McKee believes that 
providing opportunities for varied experiences give 
the child a background of ideas about which he can y 
talk and write. Dawson and Zollinger agree that 
the teacher must delve into the previous experiences 
of a child in deciding which information is unfamiliar 
to him and what explanations he will need to give him 
a clear understanding of a concept. 
Understandings will not come quickly or fully 
through single experiences; unfamiliar or partially 
familiar concepts will become meaningful only through 
repeated experiences. 
!7Mauree Applegate, Helping Children Write , Row, Peterson 
and Company, White Plains, New York, 1954, p. 131 . 
gjPaul McKee , Langua~e in the El ementary School, Houghton 
Mifflin Company, Bos on, 1934, p. 171 . 
~Dawson and Zollinger, op . cit . , p . 214. 
18 
y 
Factors that affect growth in vocabulary. -- Baker 
writes that vocabulary development begins as soon as 
the child begins to interpret the meaning of words . 
Parents, by talking with the child, by answering his 
ques tions, and by including him in the family conver-
sation, give the chil d pract ice in using words. 
Envir onment, then, plays a great part . Applegate v 
is of the opinion that children l earn mos t of their 
vocabulary before they come to school . In the first 
years their experience grows with astonishing rapidity y 
and their vocabulary with it. Strickland points out: 
Children today travel more extensively in 
their parent's cars and have a wider range of 
firsthan d experiences. Many of them watch 
television, with varyin g deg rees of guidance, 
for daily periods of t i me . All of them have 
radios in their homes . Many have extensive 
collections of children ' s books - even those child-
ren whose libraries are built exclusively from 
the racks at the supermarkets, ten- cent stores, 
and bus stations. It seems quite probable that 
today ' s preschool chil dren understand and can 
use a much larger vocabulary than children in 
the 1920 ' s . y 
Cross l ey emphasizes the f act that children are 
living in a world of movies, radio, and tel evis i on -
an era of oral communication . 
!/Baker, op . c it., pp . 140 -141. 
g(App l egate, l oc . c it. 
ystrickland , op . cit . , p . 229 . 
ycrossley, loc . cit . 
19 
y 
Dawson and Zollinge r recognize that where poverty 
and ignorance prevail and experiences are limited~ 
vocabulary will be relatively low-grade and scanty. 
In addition to the kind of environment~ Hatchett and 
gj 
Hughes stress the influence of the geographical 
locat ion of environment u pon choice of words. Expressions 
unique to a particular section of the country will be 
found . 
l/ Tidyman and Butterfield discussing the vocabulary 
developmen t of the child write: 
The deve l opment of vocabulary in the early 
years of the child's l ife is a part of the process 
of growin g up . From two or three words at one year 
of age, the vocabulary increases to nine hundred 
words at three years and to two thousand or more 
by the time the child enters school. Rapid 
g rowth , usually a thousand words per year, is 
characteristic of the first few years in school . 
Nouns develop first , then verbs~ adjectives, and 
other part s of speech . Vocabulary development is 
determined by the environment, patterns, and 
direct guidance of parents and by the child 's 
native capacity to learn. These two factors 
operate to produce enormous individual differences . y 
Dawson a nd Zollinger also feel that what the child 
gains from his environment is conditioned by his capacity 
I/Dawson and Zollinger, op . cit . , p . 217 . 
y'Hatchett and Hughes~ op . cit.~ p . 145. 
l/Tidyman and Butterfield, op . cit . , pp . 195-196 . 
YDawson and Zollinger , loc. cit . 
20 
to learn. Intelligence is a major factor in the y 
acquisition of vocabulary. Du rrell is of the belief, 
and here he is applying it to skills instruction in 
reading, that regardl ess of the mental ability of the 
child, there is a leve l of learning suitabl e for him . 
The authors believe this appli es to vocabulary 
development . The teacher can assure progress by making 
use of this leve l of learning, giving special practice 
to overcome speci al weakn esses and keeping mot i vation 
high . 
Another contributory factor, write Dawson and 
~ Zo l linger, are the interests a child has developed . 
He will noti ce a nd tal k about objects and activities y 
that are interesting to him. Baker states that a 
five or six year old ' s i nterest is cen tered chiefly 
around himself, his toys , his pets, his books, and his 
family. Seven a nd e i ght year old ' s experiences are 
widening to include hobbies and story interests . The 
teacher should capital ize on such i n terests to enrich 
vocabul aries. 
!/Donal d D. Durrell, Improvi ng Reading I nstruction, World 
Book Company, Yonkers - On- Hudson, New York , 1956, p. 8 . 
gjDawson and Zolli n ger, op . c i t . , p . 218 . 
~Baker, op. cit . , pp. 141-142. 
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A fourth factor, wrote Dawson and Zollinger, 
y 
consists of the instruction and guidance the child 
receives in the use of words . Gaps, and i naccuracies, 
misconceptions and confusion in the use of words i ndicate 
a lack of ins truction and gui dance. The teacher is 
responsible for arous ing in the chil d an interest in 
words a nd in guiding him in the ability to use words. 
5I Appl egate stresses that a teacher gives her school 
children a feeling for words; that words can be tasted, 
smelled, heard, felt , seen, and put into action. 
21 Ways of buil ding vocabul ary.-- Langer has said: 
What gi ves a child the present stimulus to 
tal k? Sure l y not the prospect of acquiring a 
useful tool toward his future social rel ations! 
The impulse must be motivated by a present need, 
not a prospecti ve one. 
Just as oral language i s needed to express one ' s 
self or to communicate with others, written language 
can be recognized as equally important in satisfying 
an immediate desire to communicate an idea or express y 
a thought. However, as Crossley points out: 
'l/bawson and Zollinger, loc. cit . 
5/Applegate, loc. cit . 
2/Sisanne K. Lange r J Philosophy i n a New Key , A Mentor 
Book , The New American Library, New York, 1951. , p . 48. 
!±/Crossley , loc . cit. 
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In our enthusiasm for this oral p rogram we 
must not overlook the heavy social and professional 
penalty experienced by an individual who is unable 
to express himself in writing when the necessity 
arises . 
These indications are that written language rates y 
lower than the oral skills. Applegate states that 
writing vocabularies are too often lean and inadequate . 
~ Crossley writes that apparently today's children 
prefer to talk~ and find the task of transferring the 
same glibness to the written word both difficult and 
boring . It is bel ieved that too much emphasis on the 
How of writing has engendered an antipathy toward writing . 
~ Crossley feels that children can be motivated in such 
a way that they are eager to write~ and can be made to 
see the need and purpose fo r writing~ throughout the 
school day . ... knowing what to say~ recognizing that one 
has something to communicate~ accep ting writing a s a 
necessary tool of communication are basic to the problem. 
Vocabulary buil ding is an inte gral part of the y 
school program. Applegate says : 
!/Applegate) loc . cit. 
~Crossley~ loc. cit. 
]/Ibid . 
YApplegate~ op. cit . ~ p. 1 32. 
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Children love new words - the bigger the better -
if they do not come to thick and fast. Many thoughts 
fail on exp ression because there were no words to 
express a feeling . 
Vocabulary is the p rocess of getting ideas as well y 
as expressing them. Tidyman and Butterfiel d express 
the view that : 
To develop vocabulary is to train children 
to observe, to interpret experience, to discover 
nuances of feeling and mood, and to find words 
that express exactly what they think and feel. 
v 
Applegate affirms the importance of the teacher 
helping the child to develop a taste for word s. y 
Strickland suggests a number of means of 
developing vocabulary; informal conversation and dis -
cussion, r eading aloud to children, taking fie ld trips 
to gain firsthand experience, using films and other 
types of auditory and visual aids , expressing new 
meanings through various art mediums, dramatization, 
individual records of new vocabulary, g iving attention 
to colorful words, t o action words and dictionary y 
activities. Baker, like Strickland, holds the view 
that reading stories and poems to chil dren broadens 
concepts and adds meaning to old words as well as new. 
l/Tidyman and Butterfield , op. cit ., pp . 197-198. 
5/Applegate, l oc . cit . 
2/Strickland , op . cit ., pp . 237-238 . 
YBaker, op. cit., p . 148. 
y 
Taylor states: 
. . .. that sensitivity to beauty of expression 
may be developed through words and phrases , first 
in poetry and then in prose; reading a poem for 
fun, picking out beautiful descriptive words , 
listing these on the blackboard ~ choosing poems 
that give vivid word pictures for work on phrases. 
After initiation into the fun of finding 
descrip tive words and phrases , children soon 
establish the habit of l ooking for such bits 
in many types of reading . 
gj 
Dawson and Dingee suggest that the teacher may 
write an ordinary composition on the board and let the 
pupils suggest more graphic s ynonyms for expression and 
then retell the story , the more expressive words 
being put to use. 
ll Forrest points out that children like to write 
about thdngs they like to hear or touch or smell . 
Sense impressions are so i mportant to them and they 
should be encouraged to express t h emselves along the se 
lines . 
.o/ Hatchett and Hughes add the opportunity of 
children planning with the teacher for their daily 
activities as a means of developing vocabulary . 
1/Clariss a VI. Tayl or, "He l ping Children Lea rn t o Write 11 , 
IThildhood Education, (November, 1949 ), 26 : 107 . 
g;Dawson and Dingee, op . cit . , p . 305 . 
l(Forrest, op . cit . , 28 :415. 
_o/Hatchett and Hughes, op . cit . , p . 130 . 
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Among the various procedures suggested for y 
developing vocabulary, Applegate includes: 
Hunting for words and phrases that establish 
mood . 
Writing word pictures of the kind of music that 
c omes out of each musical instrument . 
Making definitions of common things, such as bed, 
chair, chicken, and house. 
Keeping choice and usable words and phrases on 
tiny cards in a box to be used in oral sentences. 
Keeping a diary. 
Keeping a class notebook of unusual descriptions 
you and the children find. 
Dramatizing words to show shades of meaning . 
Having a s pace on the board marked 11 50;i Words". 
Writing unusual words that are found . 
?/ 
Dawson and Zol linger feel that children s houl d 
not be left to their own devices in the acquisition of 
n ew words. The t eacher shoul d g i ve d irec t attention t o 
new words in the following ways : 
1 . Take time to discuss unfami liar words . 
2. Phrase questions in such a way that new 
words are called for in the child 's answer. 
3. List key vocabulary on the cha l kboard i n 
summarizing main ideas in a situation . 
4. Display p ictures that will clarify and 
enrich the meaning of critical terms . 
1(App l egate , op. cit., pp . 134-136 . 
g/Dawson and Zollinger, op. cit., p . 220 . 
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5. Provide activities that will require the 
use of new words as chi l dren plan, carry 
through : report on , and evaluate them. 
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3. Beginning Mechanics 
Techniques for teaching the mechanics of writing.--
Beginning mechanics is concerned with grammar, spelling, 
pronunciation, handwriting) punctuation) and choice of 
words in bringing about mutual understanding. y 
Hatchett and Hughes in discussing the mechanics 
of writing state: 
They are not developed by artifically imposed 
drill. Usage skills can be made functional if 
they are related to meaningful situations with 
which the child identifies himself. The teacher 
must work for growth in correct usage in natural 
situations. y 
Tidyman and Butterfield feel that the skills may 
be taught mechanically or meaningfully: 
When the skills are taught mechanically) they 
are identified) presented as i solated elements 
and learned by rule and by practice in formal 
exercises . In meaningful teaching) the skills 
are developed in close association with the 
language experiences of which they are a necessary 
part . Practice may be required to establish 
habits, but the practice follows meaningful 
development and has immediate) recognizable 
purpose. y 
Baker says: 
Kindergarten and primary teachers teach few 
of the mechanics of writingJ but they build 
f/Hatchett and Hughes, op. cit .J p . 147. 
g/Tidyman and Butterfield) op . cit . J p . 255 . 
2/BakerJ op . cit., pp . 204-209. 
attitudes and lay the ground work for acceptable 
written expression. 
Kindergarten and first grade children observe 
correct form for written material as the teacher 
writes their stories) poems ) class newsJ etc. on 
the board . They notice the difference in form 
used for letter writing) for stories) for poems , 
and for newspaper articles. \·Jhen six and seven 
year olds begin to learn to write) they are very 
particular about doing things exactly as they 
should be done, therefore) kindergarten-pr imary 
teachers have excellent materials for building 
good writing foundations. y 
Baker continues to say: 
The kindergarten-primary teacher is concerned 
with teaching : 
1. sentence construction 
2. punctuation 
3. fo rm 
These are interrelated - each depends on the 
other. 
As a rule, first gr ade children should be able 
to use the correct form for invitations) letters 
and poems, capitals for beginning sentences) and 
capitals for writing the names of children in their 
group. 
?:1 According to Harris it is essential to aim for 
correct spelling in all written work . It is not good 
to try to make writing easier for children by having 
1)Baker, op . cit.J p , 205. 
2/Janet D. Harris_, 11 Full Speed Ahead for Written 
Communication" , The .National Elementary Principal_, 
(May, 1959) J 36: 
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them use only those words which they can spell 
automatically. This limits not only their vocabulary, 
but their thinking as well. 
Trends in teaching the mechanics of writing.-- It 
is t he opinion of Stauffer that: 
Over-emphasis of grammatical analysis with 
elementary school children is not only being 
discouraged, but it is being urged that such 
instruction be postponed because it impedes 
development in communication. y 
Strickland says: 
It is not important that elementary school 
children understand the reasons for the forms 
that they use. It is important that they do the 
correct thing often enough, have enough real 
experience in doing it, so that it becomes 
automatic. 
Occasionally it is possible to provide 
practice exercises which give the child or the 
group opportunity to ·concentrate upon a form 
they are s eeking to improve. 
_v 
Burrows i n her book, in which four teachers 
de scribed work in one school, discusses two types of 
writing , the personal and the practical: 
1J'Russel1 G. Stauffer, "Trends in Language, Spelling , 
and Handwriting", Elementary English, (December, 1951), 
28 :462. 
5/Strickland, op. cit., pp. 346-352. 
J!Burrows, op. cit., p. 24. 
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The practical writing included the notice , the 
l etter, reports, etc. Under the personal writing 
come stories, plays and poems that the children write. 
In the practical writing the writing is corrected 
by the child and teacher together. The checking of 
the first drafts affords opportunity to correct 
errors in punctuation, capitalization and spelling, 
and then the final product is copied if necessary . 
As they are reading, the teacher might pause to 
ask, 11\Vhere does the sentence stop?" With the child 
who has had to struggle to express his ideas clearly, 
or for whom writing has been laborious, the checking 
is over quickly; but with one who is more mature and 
who writes with relative ease, the editing is done 
more slowly so that the child can take the initiative . 
.Y Strickland like Burrows holds the view that written 
language is devel oped in practical and personal writing: 
Practical writing is to be read by peopl e other 
than the writer, and therefore must be written so 
that it can be read easily . Personal writing is 
for the individual \'rho writes it, primarily, though 
it is often shared with others. Creative, imaginative 
writing of stories, poems, or plays would fall into 
this group . In the practical writing, the teacher 
furnishes whatever guidance she feels the child is 
ready for and can use. The personal writing is the 
child' s own and is accounted satisfactory when it 
is satisfactory to him, when it says what he wants 
it to say . Here the emphasis is pl aced upon getting 
his ideas down. Spelling, penmanship , neatness 
punctuation, and such external items are not 
considered . The child is trying to catch his own 
ideas and get them down on paper so that they 
represent him and the quality and flavor of his 
thinking . y 
Strickland continues to write : 
Though the two aspects of writing develop 
separately, in a sense, and serve different 
!/Strickland, op . cit . , p. 274. 
_gjibid. 
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purposes~ the chil d carries over~ gradually~ what he 
has learned of techniques in the practical writing 
and applies it where it fits and serves his purpose 
in the personal writing . y 
Greene and Petty believe : 
It is the conviction of the authors that 
grammar of the elementary school language program 
must be functional rather than formal. That is~ 
pupils meet and master the essential l anguage 
habits in situations that are as life - like as 
poss i bl e in order that they may use them to 
c ommunicate effectively in real life activities . 
y' 
Crossley says: 
The best teaching of language is often done in 
connecti on with some other area of the program. 
The teacher shoul d see l anguage as functioning 
throughout the school day and constantly be alert 
to opportunities for teaching which arise naturally 
i n the need to accomplish certain purposes or goals 
set up in other subjects . 
The act of writing does not stand by itself 
alone. It is compl etely dependent on the need to 
communicate a thought, an idea, a message. At no 
t ime should we become so bogged down in the 
process that we lose sight of the goal . Children 
who recognize the need for writing approach the 
t ask with security and understanding . 
There are many opportunities for letter writing during 
the school year . 
11 Cross l ey continues to say: 
One of the most widely used of the writing 
s kills is that of letter writing. It is 
!/Greene and Petty , op . c it . , p . 241 . 
5/Crossley ~ op . cit.~ pp . 12- 13 . 
l/Ibid ., p . 8 . 
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' 
emphasized throughout the elementary school and is 
one of the first types of formal writing the 
children experience. y 
Greene and Petty feel that: 
Letter writing is a valuable ac tivity, not only 
because of its high social utility, but also because 
it can be p leasantly motivated . Furthermore, it 
introduces a surprising number of language skills, 
particular l y those of capitalization and punctuation. 
Before the child has even begun to write, he has 
probabl y observed from his reading that people 's 
names and new sentences begin with capital letters. 
As he writes his first letters, he has these 
concepts re-affirmed by the teacher, and he also 
discovers that titles such as Miss, Mr., Captain, 
or Doctor are also capitalized when used with 
names, as is Dear in the salutation, and as is 
the first letter in the complimentary close. 
f/Greene and Petty, op. cit., p. 342. 
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CHAPTER III 
THE EXPERIMENT 
I. A General Description 
It was the purpose of this presentation to suggest 
techniques to aid the teacher in a program of independent 
writing at the first and second grade level. 
The approach to writing has been concentrated heavily 
in capitalization, usage, and matters of structure. The 
problem was to develop specific steps to give the 
children the background for independent writing and the 
skills needed in such a manner that they were eager to 
write, saw the need for writing, and did not lose sight 
of t he purpose for writing because of too much emphasis on 
the teaching of mechanics . 
The plan of this study was to build a series of 
definite steps that any first and second grade teacher 
could use and fo llow to lead some children to independent 
writing at an earlier grade level than had been suggested 
by authorities in the field. 
The sequential stepwise procedures used in this study 
could not be allotted to a ge or grade levels because each 
child needed to live each stage until he was ready to 
move on to the next. 
I 
In building a series of steps leading to independent 
writing an analysis of background skills had to be made. 
1 The skills essential to success in reading were necessary 
also, in making the transition to writing. 
Specific steps were followed to develop visual and 
auditory discrimination, knowledge of letter names, 
knowledge of letter sounds and general facility in oral 
expression. 
In addition to these skills, the ability to form 
letters, to recall letter forms, to spell, to capitalize 
and to punctuate, were found to be needed in the simplest 
written tasks. The writers found that the children needed 
to be grouped at different levels of instruction in order 
to learn these skills. 
It was observed that some first and second grade 
children had acquired, to some degree, the background 
skills and were ready to progress to independent writing. 
Other children were ready to write but needed much more 
guidance. A third group needed to continue copying 
throughout most of the year with some studied dictation 
of short sentences and very simple stories. 
Specific procedures were used by the writers to 
develop the background skills needed for independent 
~riting. These procedures were developed through the 
following areas. 
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Phonics. 
The daily phonics program gave the children a 
knowledge of letter names, of the short and long vowel 
sounds, initial and final consonants, consonant blends, 
and consonant and vowel digraphs. 
Evidence was shown that a high percentage of first 
grade children were able to write three letter words when 
dictated by the teacher, at the end of November. The 
words increased in difficulty as new phonetic elements 
were learned. This dictation was not limited to word 
dictation, but included the dictation of simple sentences . 
By giving the children an adequate background in 
phonics, it was found that in writing independently some 
children were able to spell words that were readily 
recognized as belonging to interest areas, though above 
first grade reading l evel. It is the belief of the 
writers that a strong phonetic program made this possible . 
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Upon entering second grade the children showed varying 
degrees of ability to master the phonetic s kills . Grouping 
for mastery was essential in helping the children to write 
independently, because it was recognized that readiness for 
the application of phonics required well defined skills. 
As in the first grade, these criteria for measuring the 
important aspects of phonic readiness were considered: 
' 
Ability to hear the difference between words that 
sound somewhat alike 
Ability to detect whether two words begin with the 
same sound or not 
Sensitivity to rhymes 
Ability to hear similarities and differences in 
word endings 
Ability to hear similarities and differences in 
middle vowels 
Ability to listen to the pronounciation of a word 
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sound by sound and fuse or blend the sounds mentally so 
as to be able to write the word intended 
In the application of any or all of the above criteria: 
the children varied in the ability to use phonetic 
techniques suitable to their immediate writing situation. 
At all times any child who showed an interest and a 
desire to write was encouraged to express his thoughts 
on paper regardless of his l evel of phonetic ability. 
Oral Language . 
Oral language is basic to written language. Therefore, 
the writers kept definite objectives in mind when plannin g 
oral language activities in the first and second grades . 
In setting up the oral language program, these 
objectives were considered : 
Ability to answer questions in a complete sentence 
Ability to pause when a sentence is completed 
Ability to tell a story in sequence 
Ability to use descriptive words 
The writers found that differences among children 
in oral language ability were very great . It was evident, 
therefore, that effective teaching of language skills 
depended largely upon adapting instruction to individual 
differences. This was achieved only by a careful analysis 
of each child's differences~ and by individual or group 
teaching to fit those needs. 
It is the belief of the writers that grouping the 
children in groups of five or six for oral discussion 
' 
planning~ dramatization and story telling was most 
successful in developing these abilities. It established 
a social atmosphere and a group rapport that encouraged 
more children to speak with ease and confidence. 
The skills learned in oral language were put to 
use in all other school situations involving language. 
Written Language . 
The writers believe that it is possible to lead some 
first and second grade children to independent writing. 
The writers felt that basic to the problem and of 
far greater importance than the mechanical skills~ is 
knowing what to say, recognizing that one has something 
to communicate, and accepting writing as a necessary tool 
of communication. 
Since much of the writing was in connection with the 
assignments and activities in all of the subject areas ~ 
it was functional in nature. Therefore, it involved skills 
that had to be developed stepwise or in sequence. These 
skills which were developed through the functional 
approach were carried over into independent writing. 
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I 
I 
A series of definite steps in building up the 
!fundamental skills involved in independent writing were 
'followed. These were: 
Copywork 
Studied dictation 
Unstudied dictation 
The unfinished story 
Independent writing 
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Some children, early in first grade, became proficient 
! in studied dictation. Because of marked individual 
differences there were others in the second grades who 
needed more practice. This applied to unstudied dictation. 
Those who were writing independently continued to 
show growth in the length and the quality of the stories. 
Guided proofreading was one of the best ways of 
pointing out those phases of mechanics and structure for 
which the child showed need. Particularly valuable was 
proofreading aloud, for matters of clarity, capitalization 
and punctuation. It placed the child in the position where 
he had to do something positive in terms of locating his 
own errors. 
The children became more independent in spelling 
, by learning to utilize references such as individual 
word books, picture dictionaries, shoe box dictionaries, 
reading books and charts. Some children, under careful 
guidance, learned to use a standard dictionary in 
1 
locating some words. These spelling aids were used in 
addition to phonetic skills. 
Many of the children gained in ability to write 
independently although not all of them attained the 
same standard as to quality of content . Some needed 
to continue copying~ while others did well in studied 
dictation of short sentences and very simple stories. 
Reading . 
The writers fe l t that the language program could 
be directly related to the reading program and~ especially 
in the second grade~ with the writing program. With this 
in mind ~ these objectives were considered : 
Locating words in the reading books dictated orally 
by the teacher 
Writing these words on paper 
Counting the number of sentences on a page to deve l op 
an awareness of end punctuation and capitalization 
To pause when a thought is completed 
Finding words in a sentence or a paragraph, in their 
reading books~ that make you see, hear, taste~ smell 
and feel --- ----
Finding words and ph rases that denote action 
Finding words and phrases that are descriptive or 
colorful 
Finding words that tell Who, When, Where) Why~ What 
Finding words in a sentence or a para gra ph that 
denote col or, size and kind 
Writin g on the-o0ard the-complete answer to a 
question using the reading books for reference 
Reading the talking parts in a story 
For this language-reading period small groups were 
necessary. This procedure was followed until the 
children were secure and could be left to write 
independentl y. During the year the questions were made 
more and more difficult. Each step required careful 
guidance and teaching, because the transfer for some 
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was more difficult. Neither were they daily requirements 
but were utilized throughout the year. 
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2 . Explanation and Samples from the Daily Log 
During this study a daily log was kept by the writers) 
including one first grade teacher and two second grade 
teachers. It was decided to present the material in the 
form of a log showing activities and plans that were 
actually used with first and second grade children. 
These activities and plans were designed to help the 
classroom teacher start and carry out an independent 
writing program. 
In the main body of this study the authors have 
included samples from the first and second grade logs . 
These plans are arranged to show sequential and 
developmental growth from the early beginning writing 
stages until the actual time when children are writing 
independently . 
In the appendix of this thesis are the remaining 
pages of the daily log kept by both the first and two 
second grade teachers. 
This material was taught and the daily plans were 
recorded during the period beginning the nineteenth of 
October and ending the nineteenth of February. 
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DAILY LOG - FIRST GRADE 
FIRST WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
PHONICS 
DESCRIPTION 
Teach "s" as a beginning and ending 
sound . Show the children pictures 
of things that begin and end with 
"s". Have them repeat names after 
the teacher. Name things in the 
room that begin with 11 s". 
Invite the children to talk about 
members of their family . 
Teacher: 
How many people ,a re in your 
family? 
How many brothers and sisters 
have you? 
Are they older or younger? 
Have the children dictate a short 
simple story to the teacher. The 
teacher will note capitalization 
and punctuation . Vlhy did we begin 
with a capital? Where di~ we place 
the period? 
Have the children l ocate words that 
begin With II S II in their reading 
books. 
Find SALLY etc . 
Continue with the sound of "s''J 
p lay tell me . 
Teacher: 
A number that begins with 11 S 11 • 
(sixJ seven) 
Something that you wear on your 
feet. (socks) 
Teach 11 s 11 as a final sound. 
dressJ crossJ gasJ bus . 
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DAILY LOG - .FIRST GRADE 
FIRST WEEK (con't ) 
DAY 
TUESDAY 
(con't) 
SUBJECT 
ORAL 
LANGUAGE 
READING 
WEDNESDAY PHONICS 
ORAL 
LANGUAGE 
READING 
THURSDAY PHONICS 
DESCRIPTION 
Have the children learn to describe 
a toy . At this ·time work for words 
that tell color, the size, and the 
kind. 
Have the children l ocate color words 
in their reading book . Hold up the 
color you wish them to l ocate . A 
yellow piece of paper , etc. 
Teach the short sound of 11 a " , both 
in the beginning and medial position. 
Play the game tell me . 
Teacher: 
Tell me a fruit that begins with 
ua''. (apple) 
An animal . (alligator) 
Working for the children to use 
words that tell color, build a 
color chart and have the children 
match the color name with the 
correct color sample on the chart . 
Have the children locate words in 
their readin~ book that begin with 
11 a" or have 1 a 11 in the medial 
position. 
Show the children pictures of 
objects that have the short "a" 
sound . Call on individuals to 
name the pi ctures as the teacher 
points to them . Name them together. 
Listen for the "a" in the middle . 
panJ flag, hat~ capJ manJ ratJ and 
map . 
44 
DAILY LOG - FIRST GRADE 
FIRST WEEK ( con •t ) 
DAY SUBJECT 
THURSDAY ORAL 
( con•t ) LANGUAGE 
FRIDAY 
READING 
PHONICS 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
Hol d u p three articles of c l othing . 
Hat~ gloves~ jacket. Discuss the 
color of each . Hide the articles 
and have the chil dren guess the 
color of each article of clothing . 
Copy words from the reading book 
that tel l color and also copy words 
that begin with 11 a 11 or have 11 a 11 i n 
the medial position . 
Teach 11m11 as a beginning and ending 
sound . The teacher will say five 
words . Listen care fully to see 
how they all begin. 
mother~ money, man~ milk~ move. 
What do you notice about the way 
they all begin? They all begin 
with the 11 m11 sound. (Have children 
notice that . the top and bottom 
lip touch and sound goes up the 
nose as a humming sound.) _ 
Make an experience chart about a 
toy . Show the children how a 
story can grow . Use color> size~ 
and kind to describe the toy . 
!size ) I have a big truck . size-color) I have a big red truck . size-color- kind ) I have a big red 
plastic truck . 
Have the children locate words that 
tell size in their r eading book . 
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DAILY LOG - SECOND GRADE 
FIRST WEEK 
DAY SUBJECT 
MONDAY PHONICS 
LANGUAGE 
TUESDAY PHONICS 
LANGUAGE 
DESCRIPTION 
Have the children number their papers 
from 1-5 . Teacher: "I am going to 
say five words . Now listen and see 
if you can hear the first sound in 
each word . \'/rite the letter that 
makes the first sound in fat. 11 
Continue with bat-rat-sat- cat. 
Dictation 
Friendly Village, reading book 
Have the children number their papers 
from 1-5. As the teacher dictates a 
word, the children look for that 
word in their reading books . As 
they find each word, they write it 
beside the number . Ex. Teacher : 
11 Find the word farm. Write it 
beside Number 1 . 11 Continue with 
jump-who-house-walk. 
Dictation 
Have the children number their papers 
from 1 - 5. Teacher: 11 I am going to 
· say five words . Now listen and see 
if you can hear the last sound in 
each word . vlrite the letter that 
makes the last sound in cat." 
Continue with rap-bag- can- had. 
Studied dictation 
A group story of two or three sen-
tences dictated by the children to 
the teacher is written on the board 
by the teacher. The teacher calls 
attention to each sentence. Why did 
we begin with a capital? What do 
you see at the end of the sentence? 
Why? After each sentence has been 
studied in detail, the story is 
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DAILY LOG - SECOND GRADE 
FIRST WEEK (con 1t) 
DAY 
TUESDAY 
(con 1t) 
SUBJECT 
LANGUAGE 
(con't ) 
WEDNESDAY PHONICS 
LANGUAGE 
AND 
READING 
THURSDAY PHONICS 
DESCRIPTION 
erased . The children are given paper. 
As the teacher dictates, the children 
write the story. No help is gi ven 
during dictati on though any words 
that might prove troublesome could 
be left on the board for reference . 
After the dictation the story is 
rewritten on the board. The children 
compare their papers with the board 
and make their own corrections . 
After a few lessons of this type the 
children are encouraged to try 
independent writing on their own 
initiative using board space , bulletin 
space or paper. 
Review of the vowel sounds 
As the teacher dictates the following 
words the children write the beginning 
consonant and the medial vowel in each 
word . tap-top- rub-ba g-bet - sit-met 
Vocabulary building 
· Friendly Village, pp . 90-97 
Teacher: "Let 1s look at page 92 . 
How many words can you find that make 
you see ? 11 ex. big or brown 
Continue .with the remaining pages of 
the story. The children may put these 
words on a chart, Words That Make You 
See, or add them to their own list of 
descriptive words . 
The children look in their reading 
books for ten words with the short 
vowel a in the beginning or medial 
positions. ex. after 
pan 
The children list these words on pape~ 
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DAILY LOG - SECOND GRADE 
FIRST WEEK ( con •t ) 
DAY 
THURSDAY 
( con •t ) 
SUBJECT 
LANGUAGE 
AND 
READING 
DESCRIPTION 
Writing answers to questions using 
the reading books for reference . 
After a story has been read, the 
teacher writes question~ one at a 
time~ on the board checking compre-
hension of material read. This is 
done to encourage the children to 
write a complete sentence answer. 
ex. Who wanted to ride to the 
VITlage with Uncle Andy? 
answer: 
Dan wanted to ride to the 
vill age with Uncle Andy. 
Indicate to the children that one 
uses all the words in the question 
for a complete answer, merely sub-
stituting a name for 11 who 11 • 
In answering questions involving 
"where 11 a change in verb form is 
needed . in the answer. 
ex. Where did Mr. Carl live 
in the summer? 
answer: 
Mr . Carl lived in the 
mountains in~e summer . 
( lived) The word in parentheses helps 
the chil d to formulate the answer. 
In terms of difficulty questions may 
be introduced in this order: \Alho, 
When~ '\IJhere, Why, What . 
The first step involves answering 
these questions orally. 
Another reading group may be ready 
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DAILY LOG - SECOND GRADE 
FIRST WEEK (con•t) 
DAY SUBJECT 
THURSDAY !LANGUAGE 
(con't) AND 
READING 
(con't) 
FRIDAY PHONICS 
LANGUAGE 
DESCRIPTION 
to move on to the second step~ writing 
on the board the complete answer to 
the question. In step three~ the 
children write their answers on paper. 
Multiple response using vowel cards 
The teacher dictates words with the 
short vowels in the initial and medial 
pos itions. Each child holds up the 
vowel that he hears in the word. 
This enables quick checking for any 
weaknesses in auditory perception. 
Vocabulary building 
Time for Poetry 
"Autumn Woods"~ p . 162 
As the teacher reads the poem~ the 
children listen for words that make 
you "see" . These are added to the 
chart or . to their individual books 
of descriptive words. 
Encourage the children to bring in a 
.favorite poem. As it is read~ 'they 
listen for words that make you "hear" . 
They may listen for words that make 
you "taste"~ "smell" and "feel11 • 
CHAPTER IV 
GENERAL PROCEDURES DETERMINED FROM THE EXPERI MENT 
I . PHONICS 
A. Step 1 
It is most important that the vowels and 
consonants are taught concurrently . In t his 
way blending can be accomplished from the 
beginning and three letter words can be made . 
1 . Teach the single consonants~ in the 
beginning and ending pos i tions . 
2. Teach the short sounds of the vowel s in 
the beginning and medial posi tions . 
B. Step 2 
As the children become familiar with the 
consonants and vowels~ the teacher introduces 
them to dictat i on. 
1 . The children number the page from 1 t o 5. 
Teacher : "Write t he letter that makes the 
firsn sound in 1 bat 1 ; Write the l etter that 
makes the last sound in 1 sat 1 ; Write the 
vowe l you hear in 1 sat 1 . 11 
2 . When the children are ab le to do Step A wellJ 
t he t eacher moves to the dictation of t h ree 
l etter wordsJ including only vowel and 
consonant sounds with which the children are 
famil i ar . 
Caution: All words dictated must be phonetically 
pure . 
3. As the children become ready, simple phrases 
and sentences are dictated. 
Ex. A fat man 
A cali- can run. 
Simple words such as 11 the 11 and 11 is" are 
taught to the children as spelling words. 
C. Step 3 
1. Introduce the beginning and ending blends 
as in Step 1. 
2. Begin to increase the difficulty of the 
dictated words and sentences. 
D. Step 4 
1. Introduce the consonant digraphs in the 
beginning and ending positions and the 
consonant trigraph. 
2. Introduce the modified vowels. 
3. Introduce the long vowel sounds and final 
1
'e" and the vowel digraphs. 
4. Introduce the dipthongs. 
5. Blend three initial consonants with t h e 
vowel. 
6. Introduce syllabication with emphasis on 
listening and clapping. 
7. Select words that rhyme with a known word. 
II. ORAL LANGUAGE 
A. Step 1 
The children are helped to answer questions in 
complete sentences. 
1. In order to overcome the tendency to answer 
in a phrase or single word, the child is 
Boston University 
School of Education 
Library 
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taught the difference between a complete 
and an incomplete answer. This is done 
without drill~ but with the expectancy of 
understanding, and a hope of transfer to 
both speaking and writing . 
2. Through incidental teaching , the children 
are shown that a sentence has two parts : 
a. The part that tells 
b. The part that tells about 
B. Step 2 
Children are encouraged to tell and assisted 
in retelling a story in sequence . 
1. Multiple opportunities are given for 
retelling simple stories for the purpose 
of giving children security in the us e of 
language and an understanding of sequence 
and a feeling for the story as a compact 
whol e rather than as a long, wandering, 
totally unrelated series of sentences. 
2 . As the children progress in the ability 
to tell simple experience stories or to 
retell familiar tales, they are encouraged 
to pause when a thought is completed. 
Here again, drill is not used, but 
illustrations, explanations and samples 
from stories are constantly brought to 
the attention of children in the hope that 
the ability to pause when speaking would 
faci litate the use of end punctuation in 
writing . 
C. Step 3 
In building a vocabulary, children are helped 
to become conscious of words and the part that 
they play in helping the listener to enjoy an 
oral· story. 
1. Definite lessons are planned to help the 
children to insert color, size and kind 
words in the proper position. 
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Ex. 
(color) 
(size-color) 
(size-color-kind) 
I have a cat. 
I have a white cat . 
I have a large 
white cat. 
I have a large 
white angora cat. 
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This is referred to as 11 making sentences 
grow 11 , and the children . are encouraged to 
see the many different kinds of cat that 
can be developed . Stress is placed upon 
the fact that words paint pictures for the 
listener and an individual can make a person 
see any picture he wishes . 
2 . Attention is given to words that make us see, 
hear, taste, feel and smell. As the teacher 
reads stories to the children, she pauses to 
point out words or phrases that appeal to the 
senses . The same process is fol lowed as 
children read in their books . They are 
encouraged to weave these words into their 
speech. 
It is the opinion of the writers that a good 
written language program is based upon a 
strong oral language program and that 
through the media of speech, children must 
be led to facility and security in areas 
which will be essential to the written 
program. 
III. WRITTEN LANGUAGE 
A. Step 1 
Concurrently with the oral program described 
previously, the teacher seeks multip le 
opportunities for t ranscribing the stories 
of the children into written form on charts 
or the blackboard; these stories can be 
copied by the children under teacher gui dance . 
1. This is the child's introduction to 
wr iting as a means of conveying h is 
thoughts to another person. Emphasis 
is p laced on an understanding that 
anything one can say can be written. 
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2. The minute that copywork is introduced it 
is essential to give the child an understand-
ing of the mechanics involved in the material. 
B. Step 2 
Ex. Use of the period at the end of a 
thought, capitals and ending 
punctuation 
The copywork in the preceding steps leads very 
naturally into studied dictation. Sentence by 
sentence, the child is guided to study the 
capitals, punctuation and wording. 
1. When the teacher feels that she has done a 
sufficient amount of work with the material 
on the board, she erases a nd dictates the 
same material to the children. This step 
is given only to those children who are 
doing very accurate copying. 
2. Studied dictation proceeding to more difficult 
sentences and wording is continued for some 
time. 
C. Step 3 
Unstudied dictation can take a variety of forms. 
1. Stories dictated by the teacher 
2. Class or individual stories told to the 
teacher. 
Under no circumstances does the teacher d ictate 
words completely unknown to the children, not 
used by the children, nor so comp licated in 
structure that the hurdle would be discouraging . 
D. Step 4 
Through the unfinished story, the teacher is 
able to reinforce sequence of ideas and encourage 
the children to write final sentences. 
1. A picture is shown and the child ren are 
encouraged to tell the fina l outcome. 
Several ideas are written on the board . 
2. The children are asked to write a story, 
using a beginning sentence sugges ted by 
the teacher. 
Ex. My pet is funny . 
E. Step 5 
The previous work having been done with success 
the child is now ready for independent writing. 
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1. The child's first stories , which he writes 
for himself, may be shorter and of poorer 
quality than the material previously dictated . 
The teacher needs to give the child a great 
deal of help when he first starts to write 
independently. Working with a very small 
group, while the rest of the class carries 
on other activities, is most successful. 
The problem in the early stages of indepen-
dent writing is to give the child the help 
he needs and to set up no restrictions that 
might hamper him. The child must be made to 
feel that his writing is good and that the 
teacher will accep t his stories. 
2. As soon as the child has a story ready for 
the teacher or the class, guided proofreading 
should begin. Particularly valuable i s 
proofreading aloud; for matters of clarity, 
capitalization and punctuation. 
IV. READING 
Ex. As the child reads aloud, his 
story to the teacher, he will 
naturally stop at the end of a 
sentence , even though he may 
not have the end punctuation. 
The teacher asks, 11 \Vhat signal 
do you use to show . that you 
stopped? 11 
The child puts the ending punctuation. 
Attention is called to the capitalization 
of the next sentence. 
By integrating the language and reading programs the 
following basic steps are developed to aid the child 
to write independently. 
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The children locate words dictated orally by the 
teacher ) using their reading books. 
1 . They write the words as they locate them in 
their books . 
2. The children write words and phrases as they 
locate them in their books. 
B. Step 2 
The children count the number of sentences on a 
page to develop an awareness of end punctuation 
and capitalization, which will lead them to 
pause when a thought is completed. 
C. Step 3 
From their reading books they find words or 
phrases in a sentence or paragraph: 
1. Words that make you see, hear, taste, smell 
and feel. 
2. Words and phrases that denote action . 
3. Words and phrases that are descriptive and 
colorful. 
4. Words or phrases that denote color, size 
and kind. 
5. Words that tell Who, When, Why, and What . 
D. Step 4 
Answering in complete sentences questions that 
involve Who, When, Where, Why , What. 
E. Step 5 
Write on the board the complete answer to a 
question using the reading books for reference. 
F. Step 6 
Write on paper the complete answer to a question 
using the reading books for reference . 
G. Step 7 
Readin g the tal k ing parts in a story; finding 
the words in quotations. 
V. SPELLING 
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A. For the purpose of independent writing , the child 
must have a means of getting words n ecessary to 
the story . 
Children must l ean heavily on phonetic spel l ing, 
for story writing. 
1. The children are encouraged to spell words 
the way they hear them as indicated under 
ph onics. 
2 . They write as many letters as they know so 
that later, the teacher can help fil l in the 
words . 
B. They are guided i n using other means to hel p them 
spell the words . 
1. The children us e t heir readers as ind icated 
in t he example under reading . 
2 . The children use p i cture- word dictionaries . 
3 . Each child keeps a word book of those words 
he is constantly using in his s tory and for 
which he is responsible for getting out of 
his own book . 
4. As the teacher notices the words they ask 
for in their stories, she deve lops a list 
of words that are non- phonetic but are 
necessary for writing and teaches them as 
spelling words . 
CHAPTER V 
AN EVALUATION OF THE PROCEDURES 
It was the purpose of this study to develop a set 
of steps that would show a definite sequence and a 
relative order of difficulty . The steps were designed 
to aid the classroom teacher pri or to and during the 
teaching of an independent writing program. 
The series of p lanned steps developed in this 
study included t h e work done in the oral language, 
the reading} the phoncisJ and the written language 
programs . 
The following conclusions can be drawn from the 
experiences the writers had when actually teaching 
t hese p lanned} sequential steps. 
A. Advantages of the steps 
l. The teacher was able to learn more about 
the childs individual abilities . 
2 . A stronger emphasis on the oral language 
program provided for a good transfe r into 
the reading program. The children read 
with more fluency and with more expression . 
3. The children gained in their ability to 
spell. 
4. The children lear ned that they had something 
to say and that there was a need for 
expressing their thoughts in written 
language. 
5. The children learned to appreciate their 
own ideas and the ideas of other children 
in the classroom. 
6. It was found that some childrenJ who had 
the abilityJ but who lacked the confidence 
to express themselves in oral languageJ 
were eager to express themselves in 
written language. 
B. Disadvantages of the steps 
1. The teachers felt that the program was very 
time consuming. To make the program 
successfulJ it was very necessary to give 
the children a great deal of individual 
help. 
2. The children had a tendency to try to 
spell out all words phonetically . This 
could be overcome by teaching a core 
vocabulary of non-phonetic words. This 
list could be developed as the child 
needed non-phonetic words when writing 
his stories. 
3. The quality and speed of the child's 
handwriting was less painstaking when 
the child began to write independently . 
It would appear that second grade is 
too early to start the cursive writing 
program. Children have just reached the 
stage in which they enjoy and use 
manuscript writing most successfully as 
a toolJ and they are beginning to write 
independently. Adding a new form at 
this time cuts off the interest in 
beginning writing just as it is 
beginning to develop . 
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C. Conclusion 
In general~ i t can be concluded by those who 
took part in this study~ that the planned~ sequent ial 
step s did make it possible to lead one - third of the 
children in a first grade and one third of the children 
in each second grade to independent writing at an 
earlier level than authorities in the field have 
suggested . 
It is to be understood that the children in the 
second grades were not gi ven the necessary background 
skills leading to independent writing until this year. 
Therefore~ it was n ecessary to teach many of the 
s k ills in the second grade that ordinarily would have 
been developed in the first grade. Had this been 
true~ a larger p rop ortion of the second grade children 
mi ght have developed in writing ability. 
Of great significance was the interest in writing 
and the eagerness to write shown by the child ren . It 
was most responsible for bringin g a bout an added 
enjoyment in listening to and sharing in the thoughts 
and ideas of others. 
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DAILY LOG GRADE ONE 
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DAILY LOG - FIRST GRADE 
SECOND WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
DESCRIPTION 
Teach the beginning and ending 
position of 11 t 11 • · 
Use these words for the sound of 
11 t 11 in the beginning position. 
top ~ . turkey~ tom, tie~ tomato, 
television, and telephone . Have the 
children locate pictures of these 
words in magazines. 
ORAL Have a child describe something he 
LANGUAGE has on. Show the child how to 
make his story grow by using words 
that tell color~ size and kind. 
I have a light yellow nylon blouse. 
READING Have the children locate words in 
the reading book that are dictated 
orally by the teacher. 
PHONICS 
ORAL 
Have them write the words as they 
find them in their book. 
Teach 11 t 11 
Tell me: 
in the final position. 
Something that you ride 
on in the water that ends 
with 11 t 11 • (boat ) 
Something a bird has e ggs 
in. (nest) · 
Something a circus takes 
place in. (tent) 
LANGUAGE The teacher p l aces the following 
sentence on the board. 
The hen is in the little red wooden 
henhouse . 
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DAILY LOG - FIRST GRADE 
SECOND WEEK (con't) 
DAY 
TUESDAY 
'(con ' t) 
SUBJECT 
ORAL 
LANGUAGE 
READING 
vffiDNESDAY PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Have the child go to the board and 
place: 
C for color 
K for kind 
S for size 
under the correct word in the story. 
The hen is in the little red wooden 
S C K 
henhouse .• 
Do this with several sentences of 
this type . 
Have the children count the number 
of sentences on a page to develop 
an awareness of end punctuation and 
capitalization. 
Teach ''f 11 as a beginning ·and ending 
sound. The teacher will say "fox" 
and words that begin with "f" sound. 
Instruct the children to clap if 
they hear a word that does not 
begin with "f '' sound . 
Show pictures of words that begin . 
with '1 f" • Have children write Ff 
on the board. Use both upper and 
lower case forms. 
Read the children the story of the 
ginger bread boy. Discuss the story 
and list the sequence of events on 
the board. Have the children 
dramatize the story. Have several 
tell orally the sequence of events. 
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DAILY LOG - FIRST GRADE 
SECOND WEEK (con't) 
DAY SUBJECT 
WEDNESDAY READING 
(con't) 
THURSDAY PHONICS 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
Continue to notice punctuation. Have 
the children count the number of 
periods on a page. Discuss the 
comma~ a place to take a little rest. 
Teach the sound of '' f" as an ending 
sound. Have the children say words 
that end with "f". fluff~ muff~ 
cuff~ cal~~ leaf. Have the children 
circle the "f" in the word on the 
board. Call attention to the fact 
that "f" is at the end of the word. 
Read a story to the class. Ask the 
children to tell the story back to 
the t eacher. Develop sequence by 
the following questions. 
What happened f irst? 
vfuat happened next? 
What happened last? 
(Teacher used the story - The Three 
Billy Goats Gruff.) 
Each child is given three word cards . 
1. FIRST 
2. NEXT 
3. LAST 
The teacher tells a certain part of 
the story, the children hold up 
corresponding word card. 
DAILY LOG - .FIRST GRADE 
SECOND ~ffiEK (con•t) 
DAY 
FRIDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
The teacher starts dictating three 
letter words. 
1. Write the first sound you 
hear in Sam. 
2. Write the last sound you 
hear in Sam. 
3. Write the vowel sound you 
hear in Sam. 
Invite the children to talk about 
what happens in autumn. What 
happens to the leaves? What happens 
to the gardens? What happens in the 
fields? Do we begin to think of 
different kinds of clothing? After 
discussion, and after taking a walk 
outdoors, have the children compose 
another group story about what they 
saw. 
We went for a walk . 
We saw leaves falling . 
Have the group copy the story . 
Prepare the children who are ready 
for independent copy work . 
After finishing the story that was 
read for the day, have the children 
retell the story orally in sequence. 
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DAILY LOG - FIRST GRADE 
THIRD WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Teach the short sound of "o " . Listen 
for short "o " at the be ginning and 
in the middle of words. (on, off, 
orange, office ) The 11 0 11 sound is 
found in the middle of many words . 
Lis ten for the 11 o 11 in the midd le 
of these words: ( prolong the vowel 
sound ) dog, bob, hop , top, fro g, 
rock. 
Build a large chart with the headings 
COLOR SIZE KIND on the chart. 
Have the children tell the tea cher 
words to put under the correct 
headings . 
Have the children look for phrases 
in their reading book that tell 
color, size, kind . 
Continue with the short form of 11 0 11 • 
Have the children go to the board 
and write upper case and lower case 
forms . Have children find words in 
magazines that contain "o ' ~ also words 
that begin with 11 o ''. 
Make a chart and call the chart a 
material chart . Have the class 
bring in sampl es of c l oth such as 
wool, cotton, nylon, corduroy , lace, 
silk. Let the children feel t he 
cloth. By doing this the teacher 
will be working f o r words that tell 
kind. 
I have a vel vet . dress, etc. 
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DAILY LOG - FIRST GRADE 
THIRD vffiEK (con't) 
DAY 
TUESDAY 
(con't) 
SUBJECT 
READING 
DESCRIPTION 
Give the children a reading worksheet 
with ten short sentences on it. Have 
them put a line under any word in a 
sentence that tells color, size, or 
kind. 
WEDNESDAY PHONICS Dictate the three letter word mat. 
1. Write the first sound you 
hear in "mat " . 
2. Write the last sound you 
hear in "rna t 11 • 
3. Write the vowel sound you 
hear in 11 mat 11 • 
Ask the children to write t he words 
''sam 11 and 11 ma t 11 • 
O~L Start to teach the ability to 
LANGUAGE classify . Have the children discuss 
things they can do like color, eat, 
work, read, splash, run, .and talk . 
The teacher will make two large 
headings on the board. The headings 
will r ead as follows: 
What can you do outdoors? 
run 
splash 
What can you do indoors? 
read 
color 
The children will watch the t eacher 
put the correct activity under the 
correct heading . 
DAILY LOG - . FIRST GRADE 
THIRD vffiEK ( con't) 
DAY SUBJECT 
WEDNESDAY READING 
( con•t) 
THURSDAY PHONICS 
ORAL 
LANGUAGE 
READI NG 
DESCRIPTION 
Write the fol l owing sentences on 
the board: 
See my big red ball. 
What a fat man. 
He is a small dog . 
Have the children circle the size 
word in each sentence . 
Teach the short sound of "i" in the 
beginning and medial positions. 
Prolong the vowel sound. Have the 
chil dren prolong the vowel sound 
when they repeat words containing 
or beginning with short " i •• . 
Dictate the word "fit" to the 
chi l dren. 
The teacher will read a story to the 
clas~. As the teacher reads the 
story to the children she pauses 
to point out words or phrases that 
appeal to the senses. 
Ask questions about the day's 
reading story that will force a 
complete answer . 
What is Dick doing? 
Dick is running to hide. 
Make the children use the story 
characters name when answering the 
teacher's question. 
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DAILY LOG - . FI RST GRADE 
THIRD WEEK (con't ) 
DAY 
FRIDAY 
SUBJECT 
PHONI CS 
ORAL 
LANGUAGE 
READI NG 
DESCRIPTI ON 
Continue with the short sound of 
11 i 11 • The "i" sound is in the middle 
of many words . Say these words 
after me. Listen for the 11 i 11 in 
the middl e . (prolong the vowel 
sound ) 
s it ~ win~ his~ big, did, milk, 
stick, hill, wind, skip 
Ask the children to tell the many 
ways different members of the family 
help each other . Show pictures for 
ideas . Hel p the chil dren appreciate 
the role each member of the famil y 
pl ays . 
How does daddy hel p us? 
How does mother hel p us? 
Have the children dictate short 
sen tences tell ing how they help 
in their families. The teacher 
will write these ideas on the board. 
At this time the teacher will say, 
"Why did we begin with a capital? 
Where did we place the period?" 
Chi l dren who can, will copy the 
sentences . 
The teacher will say a phrase such 
as: 
11 On the pony" 
"Not go fast" 
The children will have to locate 
and u se the same phrase. 
72 
DAILY LOG - FIRST GRADE 
FOURTH WEEK (con't) 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Teach "r" in the beginning and 
ending positions. Say the following 
words that begin with 11 r '' , run, ran, 
r ing , raisin, ride . Dictate these 
words. Write the words on the 
blackboard as you say them Have 
the children circle ''r" in each word. 
Make for each child in the group 
three word cards that say color, 
size, and kind. Have a child tell 
about a toy, pet, or an artic l e 
of clothing . When the child who 
is speaking uses a color, size, 
or kind word, the children who are 
listening will hold up the 
corresponding word card . 
Have the chil dren count the number 
of sentences on a page to develop 
an awareness of end punc tuation 
and capitalization, which will 
lead them to pause when a thought 
is completed. 
Review "r" in the beginning position. 
Teach tb.e . sound of "r" in the f inal 
position . Have the children locate 
words in a magazine that have '' r " 
in the final position. Cut the words 
out and place them on a chart. 
Place a sentence on the board. The 
sentence will read, make me see the 
color, size, kind. Have the children 
talk about their pets keeping those 
three things in .mind. 
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DAILY LOG - FIRST GRADE 
FOURTH viEEK (con' t ) 
DAY 
TUESDAY 
( con 't) 
SUBJECT 
READING 
WEDNESDAY PHONICS 
ORAL 
LANGUAGE 
READING 
THURSDAY PHONICS 
ORAL 
LANGUAGE 
DESCRI PTION 
Have the chil dren l ocate and copy on 
paper words that· begin with "s", 
"m", ''t", "f" and ''r" . Have the 
children l ocate these words in t heir 
reading book. 
Dictate the following three l etter 
words to the children, sit, mat , 
fat, sam, mit . 
Teach the beginning and final sound 
of "g". Have the children make 
pictures of things that begin with 
II g" • 
Refer to the COLOR, SIZE, KIND chart . 
Make this a practice in classifi-
cation. The teacher will say a 
word, the child will write the word 
under the correct heading. The 
teacher will show the chil d the 
word so that he can copy. 
The teacher will hold up a card with 
a word printed on it. The child 
must locate the same word in his 
reading book. 
Write a list of words that end in 
final "g" on the board. Have the 
chil dren circl e '' g" in t he final 
position. 
Dictate the following three letter 
words: rag, sag, tag, fig . 
The teacher will tell the story of 
"The Three Little Pigs 11 • The 
teacher and the ·children will bui l d 
sentences on the board that will 
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DAILY LOG - .FIRST GRADE 
FOURTH WEEK (con't) 
DAY 
THURSDAY 
(con•t) 
FRIDAY 
SUBJECT 
ORAL 
LANGUAGE 
(con't) 
READING 
PHONICS 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
retell the story in sequence. The 
children will dramatize the stor y . 
Using a sequence board~ the teacher 
will have the children place pictures 
from the story tn their reading book 
on the sequence board~ in the order 
in which the events of the story 
took place. 
(Use pictures cut from an old text 
book .) 
Teach the short sound of 11 U 11 in the 
beginning and medial positions . use 
these words for the beginning 
position. Up, under, uncle, until, 
umbrella, upstairs, upon, unhappy . 
Listen for the "u" in the middle 
of these words . . Cup, fun, rug , cub , 
run, drum, much~ duck . 
Compose a group story about the class 
trip to the library. Have the 
children who are ready copy the 
story. The teacher will call 
attention to such items as capitali-
zation and punctuation as the story 
is written on the board . 
Try and have the children recall the 
stories they have read in their 
reading book. 
Ask the fo llowing questions ? 
What was your favorite story? 
What happened that made you like 
that story? 
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DAILY LOG - FIRST GRADE 
FIFTH WEEK 
DAY 
MONDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
Continue with the short sound of 11 u 11 • 
Have each child practice writing Uu 
on the board. Practice the upper 
and lower case forms. Write a list 
of three letter words on the board 
and have the children circle "u" in 
each word. 
Dictate the words rug and mug. 
Write the first sound you hear 
in 11 rug" . 
Write the last sound you hear 
in 11 rug''. 
Write the vowel sound you hear 
in 11 rug". 
Do the same for the word mug. 
Have the group compose a story about 
things they can do outdoors. Have 
the children who can, copy the story 
the group has composed. The teacher 
will act as scribe and write the 
story on the board . At this time 
the teacher will call attention to 
the mechanics. 
Let the children tell riddles abou·t 
the stories they have read. The 
other children in the group will 
have to guess who the riddle is 
about . 
I am little. 
I am funny 
I am Dick and Jane's sister. 
DAILY LOG - FIRST GRADE 
FIFTH WEEK (con 1 t) 
DAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
vffiDNESDAY PHONICS 
DESCRIPTION 
Teach the short sound of 11 e 11 , both 
in the beginning and medial position . 
Have the children repeat words that 
begin with 11 e 11 after the teacher . 
Use the following words: 
Eddie echo elf effort _ 
ebb elm edge elephant 
Have the children close their eyes 
and listen for the 11 e 11 sound. 
Show the children a picture that has 
three people in it. Mother, Father, 
Baby . Discuss WHO is in the picture . 
Tell the children to look at the 
picture and then be able to tell you 
all the people they saw in the 
picture. Hide the picture and have 
the children tell the teacher who 
was in the picture. 
Have the children tell who they see 
in their reading story. Ask the 
following questions: 
Who has on a blue dress? 
Who fell out of the wagon? 
vfuo does Sally have with her in 
the little car? 
Who said, 11 Jump down Jane. 11 ? 
Continue to work with the short 
sound of 11 e 11 in the medial position . 
Have the children place a circle 
around 11 e 11 when they locate 11 e 11 in 
a word . . Men, hen, ten, etc. 
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DAILY LOG - FIRST GRADE 
FIFTH WEEK (con •t ) 
DAY SUBJECT 
WEDNESDAY ORAL 
(con 1t) LANGUAGE 
READING 
THURSDAY PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Explain to the children that when 
they tell news or any interesting 
fact about themselves or their 
family, they must include the names 
of the people they saw or did t his 
activity with. 
Make a list of words on the board 
that tell who. 
Mother, Father, Sally, the pets, 
etc. 
Have the children answer who questions 
that have been taken from their 
story . When the children answer the 
questions, they must answer orally 
with a complete thought. 
vfuo won the race? 
Sally won the race . (expected 
answer) 
Who said, see Dick? 
Jane said, see Dick. 
Continue with the short sound of "e". 
The 11e 11 sound is in the middle of 
many .words. Listen for the "e" in 
pen, red, wet, leg , men. 
Have a review lesson to help the 
children insert color, kind, and 
size words in the proper position . 
Show the children how we can make 
a sentence grow. 
I have a dog . 
I have a white dog . 
I have a l ·ittle white do g . 
I have a little white collie dog . 
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DAILY LOG - FIRST GRADE 
FIFTH WEEK ( con't ) 
DAY SUBJECT 
THURSDAY READING 
(con•t) 
FRIDAY PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
The teacher will give each child 
five cards . The cards will have the 
following words printed on them. 
( Mother~ Father~ Dick~ Jane~ Sall y) 
The teacher will ask: 
Who is a baby? Children wil l hold 
up Sally card. 
Who has to go to work at the office 
each morning? The children will 
hold up card that says Father. 
Continue to work on the short sound 
of 11 e 11 • Review the short sounds of 
"a" 11 e'' 11 i 11 "o" "u" . The teacher ~ ~ ~ ~ 
will hold up .a card with the vowel 
written on the card and ask a child 
to say a word that begins with that 
same vowel . 
The teacher will read a story to 
the class. After the story has been 
read~ the teacher will ask the 
children these questions and they 
will have to answer Who . 
Story - "Little Toot" 
vfuo was .Little Toot? 
(Little Toot was a tug boat.) 
Who did Little Toot help? 
(Little Toot helped the big ship .) 
Through incidental teaching~ t he 
children are shown that a sentence 
has two parts; the part that tells~ 
and the part that tells about . 
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DAILY LOG - FIRST GRADE 
FIFTH vlEEK (con 1 t) 
DAY 
FRIDAY 
( con ' t) 
SUBJ ECT 
READING 
DESCRI PTION 
The teacher will ask a Who question. 
The question will be taken from the 
story the children ar~ reading . The 
children will ha ve to write the 
answer to the question on a piece 
of pape r . They can use their read ing 
books to copy the words from. 
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DAILY LOG - .F I RST GRADE 
SIXTH WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUA GE 
READING 
PHONICS 
THURSDAY and FRIDAY 
THANKSGI VING VACATION 
DESCRIPTION 
Teach the consonant sound of 11n 11 
both in the beginning and ending 
position. Have the chi l d r en listen 
to the following words that begin 
with ''n 11 : nest, neck , nose, nail, 
nap , no, Nancy . Have t hem clap 
thei r hands when they hear a word 
that does not begin with "n " . 
Have the children l isten fo r words 
that end in 11 n 11 - sun, f un, run . 
Teach the children about t he meaning 
of Thank s gi ving, etc . Discuss why 
we are thankful. Record r easons 
the children give for being thankf ul. 
\fuile the teacher acts as scri be, 
she calls attent ion to spe lling and 
the use of capital s at the beginning 
of a sentence. Have the children 
who can,copy these reasons . 
We are thankful for our mothers 
and fathers. 
We are thankful for our f ood . 
We are thankful for the flowers . 
Have the children l ocate in their 
reading books and copy on a piece 
of pape r , phras es that denote co l o r . 
Have the children review all the 
consonants they have studied thus 
far ns 11 11 m11 11 t 11 11 f 11 11 g 11 11 r' ' 
, ~ ) 3 J ) • 
Use the multipl e res ponse cards . 
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DAILY LOG - FI RST GRADE 
SI XTH vffiEK (con 't) 
DAY 
TUESDAY 
( con ' t) 
SUBJECT 
ORAL 
LANGUAGE 
READING 
WEDNESDAY PHONICS 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
Make a list on t h e board of wo rds 
that tell about Thanksgiving -
turkeyj Pilgrimsj Indiansj etc . 
Choose one word and have the class 
compose a story about that word . 
TURKEY 
FAT MR . TURKEY 
Mr . Turkey is fat. 
He will get stuffed. 
He will get c ooked . 
He will get eaten . 
The children who can will copy the 
story . 
Have the children l ocate in their 
readin g books and copy on a piece 
of paper phrases that denote size . 
Continue with r eview on the consonant 
sounds . Make a ladder on the board . 
Point to each letter and have the 
chi l d tell you a wor d that starts 
and a word that ends with the lette r 
you poin t to . The child will t r y 
to cli mb to the t op of the ladder . 
Have the chil dren tel l who is going 
to be _at their house for Thanksgiving 
dinner . 
Have the children locate in their 
readin g books and copy on a piec e 
of pa per ph rases that denote kind . 
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DAILY LOG - FIRST GRADE 
SEVENTH WEEK 
DAY 
MONDAY 
SUBJ ECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
Teach the sound of "b '' in both the 
beginning and ending posi tion . 
Emphasize and prolong the· 11b 11 sound . 
The teacher will say, "Let us all 
c l ose our eyes and listen for the 
11 b 11 sound . " Then the teacher wil l 
say the f ollowing words : 
Bear But Bump Bed Beach 
Boy Bus Better Bell Box 
The teacher will show t he children 
pictures of things that begin with 
"b" . 
Show the children a picture of 
Santa Claus; discuss the pi cture 
and its ·meaning . Make up sentences 
about Santa Claus and p l ace the 
sentences on t he board . Suggest 
that the children employ size , color, 
and kind words that will tell about 
Santa Claus . 
Santa Claus has a large red suit 
tri mmed with sof t fluffy fur. 
Have the children who can, copy the 
sentences. Also, have the children 
make a picture of Santa Cl aus and 
label the picture. 
Practice having the child give a 
complete answer when asked a 
question during t he reading story . 
Who is telling Spot to jump ? 
Father is telling Spot to jump. 
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DAILY LOG - FIRST GRADE 
SEVENTH WEEK (con't) 
DAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
vffiDNESDAY PHONICS 
DESCRIPTION 
Teach the final sound of "n '' . The 
teacher will say the following 
words that have "n '' in the final 
position: clown, train, gun, r ain, 
spoon.J moon, barn. \1/ri te the words 
on the board and have the chi l dren 
circle ''n" in each word . Call 
attention to the fact that "n '' is 
in the final position. 
Ask the children to tell about 
mysterious looking bundles they 
have seen, and what they guess 
might be in them for Christmas . 
Ask if they have helped t i e up a 
secret package . Read the poem 
"Bundles". Let the children give 
some of their answers to the 
questions at the e nd . 
Have the children answe r in compl ete 
sentences questions t hat involve vfuo . 
\fuo do you see in the picture on 
page six? 
Place the following sentence on the 
board: 
A fat man can run. 
Talk about the sentence. How many 
words does the sentence have in it? 
What does a sentence begin with? 
What does the sentence end with? 
Erase the "A .,.J and have the children 
put the "An back i n the sentence . 
Do this for each word in the s entence . 
Erase the entire sentence and dictate 
the sentence to . the children . The 
DAILY LOG - FIRST GRADE 
SEVENTH WEEK ( con't) 
DAY SUBJECT 
WEDNESDAY PHONICS 
( con't) ( con' t ) 
ORAL 
LANGUAGE 
READI NG 
THURSDAY PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
children will be familiar with the 
word "can" because they have had 
"can'' in their reading book . The 
sound of "c " has not been introduced 
yet . 
Read the story, "The Little Engin e 
that Could". Ask the fo llowing 
questions about the story: 
What is the name of the story? 
Who was in the story? 
Who did something mean? 
vfuo did somethin g nice? 
vfuat part of the story d i d you like 
best? 
Help the children to answer the 
questions in a crnnplete sentence. 
Ask the following Who questions about 
the story : - -
Who wanted to ride fast? 
Who rode with father on the big 
horse? 
Who rode on the little pony? 
Teach the beginning sound of "p " . 
Have the children repeat after t he 
teacher words that begin with "p" . 
Have the children l ocate pictures 
in a maga zine of t hings that begin 
with "p ''. 
Listen to a poem about Christmas 
Bells. Have the children p i ck out 
words i n t he poe m that make you hear . 
Make a list of words that make you 
h ear . 
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DAILY LOG - FIRST GRADE 
SEVENTH WEEK (con •t) 
DAY SUBJECT 
THURSDAY READING 
( con•t) 
FRIDAY PHONICS 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
After the children finish readin g 
their story, have them count the 
number of sentences on a page to 
deve lop an awareness of end 
punc tuation and capitalization. 
Study and then dictate the following 
sentences : 
A pet is fun. 
The p i g is fat. 
The fat rat ran. 
See the big bag . 
The chil dren will have to write t h e 
sentences as the t eacher says t h em. 
Smple words such as 11 t h e 11 a nd 11 is 11 
are t a ught to t h e children as 
spe lling wo rds . The children are 
f amiliar with some words because 
they have seen them i n t h eir r eading 
book . 
Lead the children to talk about 
writing l e t ters to Santa 91aus . 
Have them discuss what they will 
ask for . Have them discuss what 
they wa nt to tell Santa Claus. 
Sh ow the f orm of a l etter on t h e 
board . Discuss why a l e t ter starts 
with Dear, etc . Show t h e children 
where t h ey s i gn t hei r name in a 
l e tter . 
In the reading story have t h e children 
a nswer orally in a complete sentence 
t h e following sentences: 
\•/here is Sally? 
Where do you see moth er? 
Where is t h e car? 
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DAILY LOG - . FIRST GRADE 
EIGHTH WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Dictate the following three letter 
words to the children. The children 
will write the word as the teacher 
pronounce s it - pup, fog , pop , pan, 
pi g ., gum, men. 
Teach the sound of "d 11 in the 
beginning position. Have the 
children repeat words that begin 
with 11 d 11 • Have the children make 
pictures of things that begin with 
"d" . 
Read the story, "The Elves and the 
Shoemaker". Have the children 
retell the story orally. Arrange 
the sequence of events on the 
board. 
Have the children l ocate places in 
their story that t e ll \Vhere. 
Under the chair 
At the door 
In the car 
Teach the sound of 11 d 11 in the final 
position. Play the game tell me, 
using words that end in "d" . 
A color (red) 
Something that flies (bird) 
vfuere you sleep (bed) 
Make a list of the things several 
children want to receive for 
Christmas. Place the list on the 
board . After some discussion., 
place the following letter samp le 
on the board . 
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DAI LY LOG - FIRST GRADE 
EI GHTH WEEK (con 1 t) 
DAY 
TUESDAY 
(con 1 t) 
SUBJECT 
ORAL 
LANGUAGE 
( con 1 t) 
READING 
vffiDNESDAY PHONI CS 
ORAL 
LANGUAGE 
DESCRIPTION 
Dear Santa, 
I would l ike 
for Chirstmas. 
~ ~ and 
Love~ 
Debbie 
Have the children who can refer to 
the list of things on the board and 
fill in themselves what they would 
like for Christmas~ using the letter 
on the board as a sample. 
Review the meaning of vfuere. Ask 
questions using vfuere . Have the 
children r e v i ew answer ing the teacher 
with a complete sentence. 
Where is father? (Expected answer -
Father is at work .) 
Study and dictate the following 
sentences : 
See the big dog . 
A bug is in the rug . 
A man sat in the sun. 
Teach the beginning sound of ''l :! • 
The teacher will say words that 
begin with "1" . The children will 
repeat these words afte r t he t eacher . 
The teacher and t he children will mal{e 
a list of words that begin wi th " l n 
on the board. The children will 
circ le 11 1 11 in each word. 
Dr amati ze the story, "Scat, Scat 
Little Cat " . Have the childr en 
retell the stor~ in s equence . 
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DAILY LOG - FIRST GRADE 
EIGHTH WEEK (con 1 t) 
DAY SUBJECT 
WEDNESDAY READING 
(con 1 t) 
THURSDAY PHONICS 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
Look in the reading book and f i nd 
phrases that answer Where . Have 
the child r en cop y these phras es . 
They will n eed. to use their reading 
book s to copy the ph rases. 
Teach 11 1 11 as a final sound. Make 
the chil dren aware of the double 
11 1 11 in words such as b e ll , fell , 
ball, and sell . 
Develop, with the children, the 
following size concep ts. 
big little 
heavy light 
long short 
h a lf whole 
largest smallest 
thick thin 
high low 
wide narrow 
Discuss these words and h ave the 
children take notice of things 
around the room that might illustrate 
one of these words . 
Teach the children that these a l s o 
mean the opposite of each other . 
Have the children locate and c opy 
words from their r eading book that 
tell size . 
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DAILY LOG - FIRST GRADE 
EIGHTH WEEK ( con•t) 
DAY 
FRIDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
Have the children use alphabet cards 
to make simp le three - l e tter ph onet i c 
words. Arrange the words in t he 
chalk tray . Teach 11h 11 as a beginning 
sound . Here are the names of s ome 
thing s y ou have that begin with 11h 11 -
h air, hands, hand kerchief ) hat , h ead, 
heart , h ee l s, h ome . Now you t hink of 
words that begin with 11 h 11 • 
Deve l op with the chi l dren time 
concepts. Exp l a in that these words 
tell ~fuen. 
minute 
day 
month 
morning 
evening 
t oday 
day 
hour 
week 
year 
afternoon 
yesterday 
tomorrow. 
n ight 
Have t h e children locate in t heir 
reading books phrases a nd sentences 
t hat t e ll When. 
Soon Dick came 
At noon 
The n ext bir thday wi ll be Sally •s . 
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DAILY LOG - fiRST GRADE 
NINTH WEEK 
DAY 
tJIONDAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
PHONICS 
DESCRIPTION 
Teach 11 j 11 as a beginning sound . 
Have the children repeat the 
followin g words : Jack, jar, jelly, 
jacket, jam. 
Tell . me : 
Some boys' names that begin with 
"J 11 - J ack , John, J im, Joe 
Tell me something you eat - jam, 
jelly_, jel lo 
Tell me the names of some months 
of the year - January, June , July 
Teach the following place concepts: 
above below 
under over 
top bottom 
first last 
far near 
in front behind 
Have the children illustrate these 
by dramatization. The teacher will 
use cards . Show a card that says 
11 over11 • The child will p lace his 
hand over his h ead. 
Continue to ask questions about the 
readin g story that will make the 
children a n swer Where . 
Where does Sall y want white hen 
to come? (Expected answer - Sally 
wants white h en to come down.) 
Review 11 j 11 in t h e be ginning position. 
Review the vowe l sounds . Play oral 
11 HIDE AND SEEK" . What vowe l sound 
do you h ear hiding in this word? 
I I Sit If 
. 
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DAILY LOG -.FIRST GRADE 
NINTH WEEK (con 1t) 
DAY 
TUESDAY 
(con 1t) 
. 
SUBJECT DESCRIPTION 
ORAL Have the children tell a short story 
LANGUAGE using Christmas words for motivation. 
READING 
Encourage the children to pause when 
a thought is completed. 
Call to the children's attention 
that punctuation tells us something. 
--- --- -- ---. --- --- ---. The 
speaker told two things. --- --
----? Someone asked a question. 
WEDNESDAY PHONICS Teach "w" as a beginning sound. 
Here are the names of some things 
you can do that begin with "w"·-
wait, wake, walk, wash, watch, 
wave and work. I will begin some 
sentences and see if you can think 
of a word that begins with "w" to 
finish the sentences. 
The .horse is pulling a (wagon). 
ORAL Show a picture of some children 
LANGUAGE doing Christmas shopping. Have the 
children discuss who is in the 
picture, etc. Have the children 
tell orally what they are going to 
READING 
· make or buy their mothers for 
Christmas. 
Have the children retell their 
reading story in sequence. use 
pictures from the story. Place 
the pictures on the sequence board 
in the correct order . 
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DAILY LOG - FIRST GRADE 
NINTH WEEK (con't) 
DAY SUBJECT 
THURSDAY PHONICS 
FRIDAY 
ORAL 
LANGUAGE 
READING 
PHONICS 
DESCRIPTION 
Review 11W 11 as a beginning sound. 
Study the follow-ing sentences and 
then erase them and d ictat e the 
sentences to the children. 
The dog is big . 
The bed is red . 
Get the bag. 
A pup sat on the rug . 
Decorate a place on the board and 
label the sec tion 11 Holiday \'lords 11 • 
Have the children t e ll the teacher 
words that tel l us about Christmas . 
Merry Christmas 
Reindeer 
Santa Claus 
Season 1 s Greet ings 
Toys 
Candy canes 
Stockings 
Locate and copy from the reading 
story phrases that answer the 
question \</here . The t eache r 'Nill 
make a list of the questions on the 
boar d. The childr en will answe r t h e 
questions using thei r books f or 
reference. It is to be understood 
that the children have done this 
with other stories or ally . 
Teach the s ound of 11 v 11 in the 
beginni ng position. The teache r 
will say some words that begin 
with 11 V:1 , like 11 Very 11 • Dictate 
thes e words and wr ite them on the 
boar d. Listen to some othe r words 
93 
DAILY LOG - FIRST GRADE 
NINTH WEEK (con't) 
DAY 
FRIDAY 
(con •t ) 
SUBJ ECT 
PHONICS 
( con ' t ) 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
that begin with 11 V 11 - vegetabl e, 
valentines, vacation, varnish, 
vio lin, vase ) valley . 
Using the Christmas words that have 
been made on the board, have t he 
children dictate a gr oup story and 
the teacher will write the story on 
the board . As the teacher wri t es , 
she wil l call attention to t he 
capitalization and punc tuation . 
The chi ldren who are ready will be 
asked to copy the story. 
Have the children write t he answers 
to questions that i nvo l ve Y.llien at 
the board . They will use their 
readin g book for a reference . 
Y.llien did father see Dick? 
Father saw Dick in the morning? 
The teacher will give the children 
a great deal of help when doing 
t his t ype of assignment . 
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DAILY LOG - FIRST GRADE 
TENTH WEEK 
DAY 
MONDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
THURSDAY and FRIDAY 
CHRISTMAS VACATION 
DESCRIPTION 
Teach the sound of 11 y 11 in the 
beginning position. Have the 
children repeat words after the 
teacher that begin with 11y 11 • 
Tell me : 
A color (yell ow) 
What mother uses to knit with . 
(yarn ) 
The place outside your house 
where you play. (yard ) 
Revie\'.r of consonant sounds. 
Give each child a card with all 
consonant sounds printed on the 
card. The teacher will say a word 
and the child will find the letter 
the word begins with and p lace a 
little piece of paper on the letter . 
Find the first sound you hear when 
11 dog1' is said . The teacher may do 
this for final consonant .sounds. 
Make a list of phrases on the board 
that tell vlhen . 
Early in ~morning 
While he was crying 
On her birthday 
After the rain was over 
Before long 
Have the children use the phrases 
orally in a sentence. The teacher 
will give samples first. 
Early in the morning I get the 
school bus. 
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DAILY LOG - FIRST GRADE 
TENTH WEEK (con't) 
DAY 
TUESDAY 
SUBJ ECT 
PHONICS 
ORAL 
LANGUAGE 
READI NG 
WEDNESDA' PHONICS 
DESCRIPTION 
Teach the sound ·of "qu". Tell the 
chil dren that "q" is never used 
without 11u 11 • Use the following 
words to illustrate: quack, quarter , 
quiet, quality, question. 
Review the vowel sounds. Play a 
game. Have a child stand up in 
back of a child that is seated . 
The child standing up, and the chil d 
who is seated will compete to see 
who can respond to t h e teacher's 
question first. The chil d who 
responds first will move on to 
another child. The teacher will ask, 
What sound do you hear when I say 
' attic", etc. 
Have the children make up sentences 
about Santa Claus using words that 
tell col or, size, and kind . 
Call attention to quotation marks in 
the reading story. Tell the children 
these marks are put around what 
people say in the story . Have the 
children locate the quotation marks 
in their book . Have them read 
orally what different peopl e say . 
Teach the letters X and " z". The 
following words will be ~sed for 
the sound of " z " : zebra, zooming, 
zero . The children can be told that 
X borrows the sounds of other lettera 
96 
-• 
I 
I 
i 
\ 
• 
97 
DAILY LOG - FIRST GRADE 
TENTH WEEK (con 1 t) 
DAY SUBJECT 
WEDNESDAY ORAL 
(aon't) LANGUAGE 
READING 
DESCRIPTION 
Print on cards and place in a box the 
three words COLOR, SIZE, KIND. Let 
the children draw a card out of the 
box and try to think of a word that 
tells Color, Size or Kind. 
Review quotation marks, and have the 
children read the talking parts of 
a story. 
98 
DAILY LOG - FIRST GRADE 
ELEVENTH WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
PHONICS 
DESCRIPTION 
Teach the initial sound of "c '' and 
"k " , and "ck" in the fina l position . 
"e ll before "a", ll o" and 11u " . 
11 k 11 before 11i 11 and "e ll . 
r1ck" after 11a11 r1er1 11i 11 110 11 a nd 
" " " " ll ult . 
cat (initia l "c 11 ) 
kid (initial 11 k11) 
duck ( "ck" fina l position) 
The purpose of this lesson will be 
to discuss writing a .letter of 
thanks to the three mothers who 
sent in cup cakes for the Ch~istmas 
party. To help the chil dren to l earn 
to confine the contents of a l etter 
to its purpose, have the children who 
ca~dictate a letter t o the teacher. 
The children in thi s group can ma ke 
ind i vi dual copies of t heir letter. 
Dear Mrs. Brown, 
Thank you f or the chocolate cup 
cakes . We loved them. They were 
very good . 
Love, 
Again, make the children aware of 
punctuation. Have them count the 
periods and question mark s on each 
page in their story . 
Review the 11 c 11, 11 k 11 and final ' I ck" 
sounds . 
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DAILY LOG - .FIRST GRADE 
ELEVENTH VJEEK (con•t) 
DAY 
TUESDAY 
(con• t ) 
SUBJECT 
PHONICS 
(con•t) 
ORAL 
LANGUAGE 
READING 
WEDNESDAY PHONICS 
DESCRIPTION 
Have the children write the fo l lowing 
words: (The teacher will dictate 
the words and prolong the vowel 
sound .) 
Cat 
Kid 
Keg 
Can 
Tick 
Tock 
Sock 
Rock 
Bring to the children 1 s attenti·on 
that a child is absent. Place the 
following sentence on the board: 
\!Jhere is Robert? Tell the children 
that vfuere means in what p lace? 
Make a list of all the places that 
tell vfuere on the board. 
At home 
In the house 
At school 
At work 
In the reading story have the 
children locate and copy sentences· 
that tell \Vhere. 
Teach '1p l" as a beginning sound. 
Have the children repeat these 
words after the teacher - plan, 
play, please, plate, p lane, plwn, 
p lastic. Tell the children that 
they must listen for two consonant 
sounds before the vowel. 
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DAILY LOG - FIRST GRADE 
ELEVENTH vffiEK (con't) 
DAY SUBJECT 
WEDNESDAY ORAL 
(con't ) LANGUAGE 
READING 
THURSDAY PHONICS 
ORAL 
and 
v/RITTEN 
LANGUAGE 
DESCRIPTI ON 
Have the chi l dren pract i ce makin g a 
sentence grow. The teacher wi ll 
write on the board Snow i s falling 
down . Have the chi l dren make the 
sente nce grow by addin g a co l or a nd 
k ind word . 
Fluffy white snow is fa lling down. 
Have the chi l dren draw a line under 
j ust t h e phrases that tell where 
you can p lay. 
In the yard 
In the tent 
In the street 
In the p l ayhouse 
In the pool 
Teach the children "st " a s a begin-
ning and ending sound . Have t h e 
children listen for two con sonant 
sounds before the vowe l . Use the 
fo l lowing words : stem, start, star, 
stamp , stin g . Have the children 
write the following : 
Write the first three letters i n 
"pl a y" . 
Write the first t h ree l etters in 
"star" . 
Write the first three letters in 
"plant " . 
The teacher and the chi l dren togeth er 
compose a s i mp l e story to study 
sen tence by sentence . The teacher 
p l aces the story on the board . 
• 
• 
DAILY LOG - .FIRST GRADE 
ELEVENTH WEEK (con It) 
101 
I~~----------------.-------------------.------------~ 
r 
DAY SUBJECT DESCRIPTION i r---------.---------.---------------------------------------4 
! THURSDAY 
(con 1t) 
FRIDAY 
: . 
ORAL 
and 
WRITTEN 
LANGUAGE 
(con 1t) 
READING 
PHONICS 
We have a little green turtle. His 
name is Plug. He just plugs along. 
Sentence by sentence, the children 
are guided to study the capitals, 
punctuation and wording. When the 
teacher feels that she has done a 
sufficient amount of work with the 
ma.terial on the board, she erases 
and dictates the same material to 
the children. 
The words that are not phonetic can 
be left on the board for the children 
to refer to. Such words as have, 
little and along they have already 
located in their spelling books. 
The teacher prepares cards, each one 
with one word of a sentence. Each 
child.is given one of the. cards and 
takes his place in a line, in such 
order, that it may be correctly 
read. Individual children may sit 
down as.they discover that the 
sentence has changed meaning when 
all the words· are not there. 
Teach 11 st 10 as a final sound. Use 
these words to illustrate: best, 
fast, first, nest, just. Have the 
children write the first three 
letters they hear in: 
plan 
stamp 
plug 
Have the children write the last 
three letters they hear in: 
best 
i~~~ 
Boston University 
School of Education 
IJi~rary 
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DAILY LOG - FIRST GRADE 
ELEVENTH WEEK (con 1 t) 
DAY 
FRIDAY 
{con 1 t) 
SUBJECT 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
The teacher will 'have a story te lling 
time ROUND ROBIN. The children form 
a circle. The teacher says, 11 0nce 
there was a little boy . n Each child 
makes up a sentence until the story 
is completed . 
Have the children draw a red box 
around the phras e that tells 11where 
you can go 11 • 
to the circus 
to the woods 
to the store 
to the boat 
to the garden 
to the school 
t o the night 
to the egg 
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DAILY LOG - FIRST GRADE 
TWELFTH WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
PHONICS 
DESCRIPTION 
Teach the "wh" digraph . Listen for 
the "wh 11 sound. What are the first 
two l etters you hear when the teacher 
says these words: wheel~ where, 
whether, whiskers, which~ and why. 
Tell the children that a digraph is 
two letters coming together to make 
one sound. 
The children sit in a circle, the 
teacher holds up a picture, and the 
chil dren try to tell what the picture 
is about. 
Have the children draw a line under all 
the phrases that tell about animals . 
a rabbit 
a turtle 
the garden 
the tiger 
a top 
the water 
Little Quack 
Mary 
a puppy 
the man 
·This exercise will help the children 
learn to classify . 
Review the "wh" digraph. Have the 
chil dren write the first three letters 
they hear in: 
when 
which 
whisker 
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DAILY LOG - FIRST GRADE 
TWELFTH WEEK {con•t) 
DAY 
TUESDAY 
SUBJECT 
ORAL 
and 
WRITTEN 
LANGUAGE 
READING 
WEDNESDAY PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Have the children discuss this story. 
In January children play in t he 
snow. 
Some children play on the ice. 
Some children make snowmen. 
Study the story sentence by sentence, 
then erase the story and dictate it 
' to the children. 
Have the children locate and copy 
from their reading books words that 
begin with "st 11 , "pl" and "wh". 
Teach 11 br11 as a beginning sound. 
Have the children repeat the 
following words: bright, brook, 
brown, bread~ bridge ~ brother. Did 
you hear ''br'' in each word? Have 
the children .tell the teacher what 
vowel they hear after the 11br11 sound. 
The teacher will say: 
"bran 
"bre'.' 
'.' bri '.' 
'.'bro '.' 
"bru'.' 
(prolong the short 
vowel) 
The teacher will place the unfinished 
sentence on the board. When I grow 
up I would like to be -------------. 
Have the children finish the sentence 
by telling what they would like to 
be. Make the children answer in a 
complete sentence. 
/ 
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DAILY LOG - FIRST GRADE 
TWELFTH WEEK (con 1 t) 
DAY SUBJECT 
WEDNESDAY READING 
THURSDAY PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Place the following punctuation 
samples on the board. Then ask 
the children~ what does the punctua-
tion tell us? 
--- --- - - - - - ----? 
--, ---- - ----- - --- ! 
--- --- -----
. 
---- ----- --- ----- -- ----
' ' . 
Someone asked a question 
The speaker is excited 
The speaker said one thing. 
The speaker paused and than 
continued . 
Teach ''gr11 as a beginning sound. 
Have the children listen to some 
words that begin with 11 gr 11 , gray~ 
grain, grow~ green, grape~ grass . 
Dictate these words to be written 
by the children . 
grass 
grip 
grab 
brag 
brush 
Discuss writing a letter to Bobby 
who has the mumps. Discuss how we 
miss him, and how he probably misses 
us . Ask the following questions: 
Do you like to be sick? 
Is it fun to stay in bed ? 
Do you have pictures to look at and 
things to do when you are sick? 
What can we do for Bobby? 
' 
-· 
• 
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DAILY LOG - FIRST GRADE 
TWELFTH WEEK (con 1 t) 
DAY SUBJECT DESCRIPTION 
THURSDAY ORAL Have the children compose a letter 
to Bobby. This letter can be copied. 
FRIDAY 
LANGUAGE 
(con 1t) 
READING 
PHONICS 
Have the children copy from their 
readin~ books, words that begin with 
"pl",· rrst", "wh", "br" -and "gr". 
Teach 
sound 
ship. 
"sh". 
words 
01 sh11 as a. beginning a~d ending 
~ she, sheep, shape, short, 
All those words began with 
Finish these sentences with 
that begin with "sh". 
Scissors are (sharp) 
Bo PeeP was looking for her 
(sheep) 
The groceries were on the (shelf) 
ORAL The teacher will show the children a 
LANGUAGE picture. The children will try to 
think of a good title for the picture. 
READING · Have the children locate and copy 
words that begin and words that end 
with "sh". Children may use their 
reading books, and also books from 
the library table to do this • 
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DAILY LOG - FIRST GRADE 
THIRTEENTH WEEK 
DAY 
MONDAY 
SUBJ ECT 
PHONICS 
ORAL 
and 
WRITTEN 
LANGUAGE 
DESCRIPTION 
Teach the 11 Ch:' digraph and the "tch " 
trigraph. 
"ch " before short a, e, 1, o, and u . 
"ch" after n (lunch) 
"tch 11 after the short vowel s. 
Have· the ch ildren learn to blend t h e 
"ch" sound with the vowel . 
11 cha ': 
"che u 
II Chi 11 
ucho 11 
"chu 11 
Have the children write the first 
t hree sounds they hear in : 
chip 
chop 
chick 
chat 
check 
Have the children discuss who the 
helpers at our school are. 
Make a list of questions on the 
board asking who the helpers are? 
Who is the principal ? 
vfuo answers the tel ephone? 
Who cleans the room? 
~fuo is the nurse? 
Have t h e children answer each one 
of these questions orally. Write 
t he answers to t h e questions on . the 
board. 
Have the children copy the question 
and put the correct answer under it. 
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DAILY LOG - FIRST GRADE 
THIRTEENTH vffiEK (con•t) 
DAY 
IVIONDAY 
(con•t) 
TUESDAY 
SUBJECT 
READING 
PHONICS 
ORAL 
and 
\vRITTEN 
LANGUAGE 
READING 
DESCRIPTION 
Place five sentences about the read ing 
story on the board. Arran ge the 
sentences so that they are not in the 
correct order of e vents according to 
the sequence of the stor y. Ha ve the 
children arrange the sentences in 
the correct order . The children 
will do this orally . 
Review the 11 ch 11 digraph. Review the 
" tch11 trigraph. Dicta t e the fol l ow-
ing words to the children t o be 
written on paper: 
hitch 
hatch 
batch 
patch 
The children and the teacher will 
compose a story about a ca t tha t 
belongs to one of the childr en . 
Beth has a big black cat. Th i s 
cat likes milk . She can run f ast. 
Sentence by sentence the teacher and 
' the children will study thi s s t ory . 
The teacher will call to t he 
children ' s attention the use of 
capitals and ending punctuation . The 
teacher will also call to the 
chi l dren ' s attention the fact t hat 
in this stor¥ words with two initial 
consonants were used . 
Write on paper the complete ans we r 
t o these questions using the r eading 
book for a reference . 
DAILY LOG - FIRST GRADE 
THIRTEENTH vffiEK (con ' t) 
DAY SUBJECT 
TUESDAY READING 
(con 't) (con't) 
WEDNESDAY PHONICS 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
What did Sally say the tiger looks 
like? 
It looks like a cat. 
~Vhat did Sally say the zebra looks 
like? 
It looks like a pony . 
What did Sally say the kangaroo 
looks like? 
It looks like a rabbit to me. 
The teacher will go over these 
questions orally with the children 
before any attempt is made to write 
the answers . 
Study and dictate the fo llowing 
sentences: 
See the l amp blink . 
Ink can make a blot . 
My cat is black. 
The little girl can blush . 
Read the poem "Once There Was A 
Snowman11 • Have the children listen 
and then pick out words that make 
you See . 
white 
light 
red 
round 
Do this exercise at the board. 
Have the children draw a line from 
the phrases on the right to the 
best ending on the left. 
In the morning 
Summer comes 
vlinter comes 
After Sprin g 
We eat breakfast 
Before Spring 
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DAI LY LOG - FIRST GRADE 
THIRTEENTH WEEK (con't) 
DAY SUBJECT 
THURSDAY PHONICS 
FRIDAY 
ORAL 
LANGUAGE 
READING 
PHONICS 
ORAL 
and 
WRITTEN 
LANGUAGE 
DESCRIPTION 
Study and dic tate the following 
sentences: 
See the big doll. 
A lamp is big . 
See by blue socks . 
11Tick., tock" , said the c l ock . 
The duck sat on the dock . 
My hat is yellow . 
Talk about words that make you Feel. 
Make a l ist of words that make you 
Feel on the board. 
Look for wo r ds that make you Feel 
i n the readin g story . 
su rprised 
funny 
wa rm 
happy 
sad 
Teach "tr" as a beginning sound . 
Use the fo llowing words: tree , 
train., track , · treat, tractor, 
trunk, trip . 
Wri te the words on the board. Have 
the children come to t he board and 
c irc l e the "tr11 sound in each word . 
Place the following story on the 
board. Have the children study the 
story and then erase the story and 
dictate the sto~ to the children. 
The dog ' s name is Pal. He i s 
brown and white. He like s to 
eat bones 
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• DAILY LOG -.FIRST GRADE 
THIRTEENTH WEEK (conlt) 
DAY SUBJECT DESCRIPTION 
FRIDAY READING Write the following sentences on the 
board: 
Jane went home to eat. 
.Jane went to her room at school. 
Jane walked to school. 
Jane was busy at school. 
Have the children read the sentences 
and tell them to the teacher in 
sequential order. 
i 
\. 
I 
• 
• 
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DAILY LOG - FIRST GRADE 
FOURTEENTH WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Teach "tw'' as a beginning sound. 
Have the children repeat these 
words after the teacher> twig, twist> 
twin> twelve> twenty. Have the 
children listen carefully for the 
"tw" sound. 
Make three cards that say WHO, WHEN, 
WHERE. Hold up one card at a time 
and have the children tell a phrase 
that corresponds with the card that 
is being held up. 
WHEN AT NOON 
Ask the·following questions that 
answer What. These questions will 
be from~ story the children are 
reading today. 
What happened when the children were 
making cookies? What makes you 
think Dick and Jane had fun in the 
new house? 
Review the consonant blends that have 
been taught thus far. Have the blends 
printed on flash cards, Flash the 
blend and have the child tell the 
correct sound. 
Place the following unfinished 
sentence on the board; 
The ----- ------ dog --- down the 
------ street . 
I 
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DAILY LOG - FIRST GRADE 
FOURTEENTH WEEK ( con't) 
DAY 
TUESDAY 
(con't) 
SUBJECT 
ORAL 
LANGUAGE 
READING 
WEDNESDAY PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Have the children think of words that 
will make the sentence more 
des cri ptive . 
The curly tailed dog ran down the 
dark narrow street. 
Have the children guess the opposites 
to the following sentences: 
An animal that is not fat is ----. 
A man that is not short is - - --. 
A do g that is all black can not be 
-----. 
Teach 11 s·n" as a beginning sound . 
Have the children blend the "sn" 
sound with the vowels. 
snap 
sniff 
snake 
snip 
snow 
Make five cards with the following 
words printed on them: 
Who 
When 
Where 
Why 
What 
Have the children be prepared to tell 
something they did over the weekend. 
As they tell~ hold up the card and 
ask: 
• 
• 
DAILY LOG - FIRST GRADE 
FOURTEENTH WEEK (con 1t) 
DAY SUBJECT 
. 
WEDNESDAY ORAL 
(con 1t) LANGUAGE 
(con't) 
READING 
THURSDAY PHONICS 
ORAL 
LANGUAGE 
THURSDAY READING 
DESCRIPTION 
Who did you go with? 
When did you go? 
Where did you go,? 
What did you do? , 
Have the children read the talking 
parts of the story. 
Teach the consonant digraph "nk" as 
a final sound. Have the children 
repeat the following words: thank, 
bank, tank, rank, sank. Have the 
children write the words on the 
board. Have the children circle the 
11 nk 11 in each word. 
Have the children dictate a short 
simple story. Write the story on 
the board. After each sentence has 
been studied in detail, erase the 
story. Dictate the same story to 
the children and have them write it. 
Any words that proved troublesome 
.could be left on the board for 
reference. The story is rewritten 
on the board and stufied again. 
Review words that tell COLOR, SIZE, 
KIND. Have the children head their 
papers as follows: 
COLOR SIZE KIND 
Have the children refer to their 
reading books and look for words to 
place under each category . 
114 
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DAILY LOG - FIRST GRADE 
FOURTEENTH WEEK {con•t) 
DAY 
FRIDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING · 
DESCRIPTION 
Review the consonant digraph 11 nk" . 
Have the children go to the board 
and write ''nk" words as the teacher 
dictates them. 
Arrange five pictures that illustrate 
the story "Little Red Riding Hood'' 
unsequentially. Have the children 
arrange the pictures sequentially and 
tell why they did this. 
Call attention to the punctuation 
in the reading story and have the 
children tell what the punctuation 
means. This will be a review as 
the children have had the punctuation 
explained to them. 
• 
• 
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DAILY LOG - FIRST GRADE 
FIFTEENTH WEEK 
DAY 
MONDAY 
SUBJECT 
PHONICS 
ORAL 
and 
WRITTEN 
LANGUAGE 
READING 
TUESDAY PHONICS 
DESCRIPTION 
Teach tne "ng" digraph. Have the 
children listen to words that end 
in "ng" . Write some words that 
end . in "ng" on the board. Have the 
children go to the board and circle 
the "ng 11 sound in each word. Have 
the children write some of the 
following words at the board . 
Bang~ bing~ hang, ding, dong, ring. 
Place a story on the board. 
I am Spot, the dog. 
I am all black. 
I like to bark and bark . 
I like to sniff when I smell meat. 
Sentence by sentence guide the 
children to study the capitals, the 
punctuation and wording. Erase the 
story and then dictate the same 
material to the children. Af ter 
the children have finished, place 
the story back on the board and study 
it again. 
Shm'l the children a picture f rom 
their reading story. Have them look 
at the picture and try to guess the 
final outcome of the story. 
Give a phonics check on the d±graphs. 
"You are to listen carefully to each 
word that I say . You are to circle 
the digraph that you hear in each 
word • 
• 
• 
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DAILY LOG - FIRST GRADE 
FIFTEENTH WEEK (con 1t) 
DAY 
TUESDAY 
(con 1t) 
SUBJECT 
PHONICS 
(con•t) 
ORAL 
LANGUAGE 
READING 
WEDNESDAY PHONICS 
DESCRIPTION 
"Put your marker under the :first row. 
Shine. Now put a circle around the 
digraph you hear in Shine. You 
should have circled 11 sh 11 •. Give the. 
sound and write the letters on the 
board'! Check to see that all the 
papers are correctly marked. Have 
the children circle the digraph in 
each of the following words: 
thug 
rush 
link 
puck 
sung 
peach 
chop 
wheel 
tack 
Give each child in the group multiple 
response cards with Who, When, Where 
printed on them. The-feacher will 
say a phrase and the children will 
hold up the corresponding card. 
Teacher says, "Under the chair" 
Child holds up the card that says 
Where. 
Have the children locate and copy 
words from the reading book that make 
you~· 
"Today I am going to show you some 
cards with letters on them. You are 
to tell me what the letters on each 
card says." 
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DAILY LOG - FIRST GRADE 
FIFTEE!\fTH WEEK (con't) 
DAY 
WEDNESDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
READING 
THURSDAY PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
1 "en 11, ~ ,, sa .. 
2~ '.'t" 12~ "fo '.' 
3 '.'g" 13 "wi '.' 
4 no'.' 14 '.'mu 11 
5 I~ d II 15 '.' je'.' 
6 '.'m'.' 16 '.'sick" 
7 '.'1'.' 17 "moss·~ 
8 ~ llu '.' 18 '.'den'' 
9 '.'h'.' 19 '.'cat 11 
10 '.'v'' 20 1.'bug 11 
Read to the children t he story , "The 
Little Red Hen 11 • Have the children 
retell the story. Arrange on the 
board sentences that tell the story 
in sequence. 
Have the children dramatize the story . 
Have the children locate and copy 
from their reading books words t hat 
make you feel. 
A review lesson. Have the children 
. place pictures of things that begin 
with the same sound in the righthand 
column of the pocket chart. Have the 
children place pictures that end \'lith 
the same sound in the lefthand col umn 
of the pocket chart. 
Invite the children to talk about the 
February pictures that are displayed 
around the room. Show pictures of 
Washington and Lincoln, etc. See if 
the children can dictate who l e 
sentences about Washington and Lincoln 
Write the sentences on the board and 
have the children copy the sentences . 
DAILY LOG - FIRST GRADE 
FIFTEENTH WEEK (con•t) 
DAY SUBJECT 
THURSDAY READING 
(con •t) 
FRIDAY PHONICS 
ORAL 
LANGUAGE 
READING 
DESCRIPTION 
Teach the children to use their 
reading book when trying to spell a 
word that they can not get through 
phonetic spelling. 
Review the 11 c 11 , 11 k 11 , 11 ck11 sound. 
Have the children write words that 
will check their knowledge of the 
rules. 
cat 
kiss 
luck 
Discuss Valentine's Day and tell the 
children that the class will have a 
party. ·Explain about sending 
Valentine cards . \vri te a group 
composed letter to mothers explaining 
about the party. Have the children 
who are ready, copy the letter. 
Have the children locate in their 
reading books words that tell: WHAT, 
HOW MANY, WHEN, WHAT COLOR, WHERE. 
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DAILY LOG - FIRST GRADE 
SIXTEENTH WEEK 
DAY 
MONDAY 
SUBJECT 
PHONICS 
ORAL 
and 
WRITTEN 
LANGUAGE 
READI NG 
DESCRIPTION 
Teach t~ sn" as a beginning sound . Have 
the chil dren repeat the following 
words that begin with 11 Sn 11 : Snake , 
snap, snarl, snatch, sniff, snip, 
snooze, snow and snug. Have the 
children write these words at the 
board as the teacher di ctates them. 
On the ca l endar have the children 
l ocate the date of Washington's 
birthday. Talk about Washington ' s 
birthday being a holiday . Write 
several of the sentences on the board 
that the children tell . Have the 
children tell what they are going to 
do on Washington ' s birthday. (go to 
a parade, etc .) .Wri te an unfinished 
story on the board and have the 
children try to finish t he two 
sentences . 
George Washington's bir thday is 
on . 
I will . 
Find five ph r ases that tell where. 
Draw a line under the f i ve phrases 
that tell where . 
in the garden 
at home 
three words 
a car can go 
under t he tree 
see the sun 
beside the house 
on the table 
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DAILY LOG - FIRST GRADE 
SIXTEENTH WEEK (con 1 t) 
DAY 
THURSDAY 
{con •t) 
FRIDAY 
SUBJECT 
PHONICS 
{con •t) 
ORAL 
and 
WRITTEN 
LANGUAGE 
READING 
PHONICS 
DESCRIPTION 
words that sound alike . 
Dictate the following story to the 
children. 
Did you see the little pi g? 
He likes to dig. 
He likes to dig in the mud. 
He sat in the mud. 
Have the children review the meaning 
of opposites . 
stopped sleep 
laughed under 
last first 
open started 
wake cried 
find hide 
over l ost 
something nothing 
took close 
Have the children draw a line from the 
- word at the left to a word at the 
right that means the opposite . 
Continue to work with rhyme. Have the 
children tell you some words that 
rhyme with 11 look 11 • 11 Took rhymes with 
look, can you think or-80me other 
words that r hyme with took and l ook? 11 
The teacher will write-on-the black-
board the words the children say . 
Have the children go to the board and 
write words that rhyme with look. 
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DAILY LOG - FIRST GRADE 
SIXTEENTH WEEK ( con ' t) 
DAY SUBJECT 
WEDNESDAY PHONI CS 
(con' t ) ( con 't ) 
ORAL 
LANGUAGE 
READING 
THURSDAY PHONICS 
DESCRIPTI ON 
What were the first two letters in 
each of those words? Have the 
chil dren pl ay the fo.l lowing game for 
practi ce . 11 Let 1 s pl ay a game with 
words that begin with ''fl", "c l '' , 
11pl 11 • You may all stand . . The first 
person must gi ve a word that begi ns 
with l[cl 11 , t he next person a word 
.t hat begins with 11 fl 11 , and the next, 
one t hat begins with . "pl 11 • If you 
miss you must s i t down . . Let us see 
how many say a l l their l etters 
correctl y . 
Have t he chil dren discuss 11 Valentine 1 s 
Label 11 , · a section of the board . 
Favori te Val entine Sayings : 
Be mine 
To my Val entine 
Be my Val entine 
To my Love 
Be my Love 
I Love You 
Give the chil dren t he opportunity to 
put t he saying of their choice on a 
Valentine they make . 
Have the chil dren learn to make a new 
word from a known word . 
way (say ) can ( ran ) he (we ) l et (get ) 
now ( cow ) boy ( toy ) no (go ) 
Teach the chil dren a l esson in rhyme. 
I' m going to read you a rhyme . Words 
t hat sound alike at the end are 
rhyming words . Bed and fed, boy and 
toy, sun and gun are all rhyming 
words . Read the poem "The Sugar- Plum 
~g~x~ · r.h~~~~~nJh~f~~:n to listen for 
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DAILY LOG - FIRST GRADE 
SIXTEENTH WEEK (con't) 
DAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
and 
WRITTEN 
LANGUAGE 
READING 
vffiDNESDAY PHONICS 
DESCRIPTION 
Give the children a check on know-
ledge of upper and lower case letter 
names. 
"Today we are going to match some 
families of letters that live together 
In each box the letters are all mixed 
up. You will find one letter of the 
family in the first column. In the 
second column will be the other letter 
You must draw a line between t he two 
that go together." Give the children 
a booklet containing the upper and 
lower case forms of all the letters in 
the alphabet. 
The teacher will dictate the following 
story to the children. This story 
will not be placed on the board first . 
The story will be dictated to the 
children directly. 
Our class will plant some seeds . 
We will see them grow. 
This will be fun. 
Place some words that make you hear on 
the board. Swish, bang, splash:-cry, 
bark, and squeak. 
Talk about the words that make you 
hear. Have the children choose words 
tna:t are on the board and dramatize ': 
them. 
Teach the sound of "fl" as a beginning 
sound. Have the children listen for 
the 11 fl 11 sound in the following words: 
Flat, flake, flap, flash, fly, flame, 
flag, flavor, flesh, float. 
124 
DAILY LOG - FIRST GRADE 
SIXTEENTH WEEK (con ' t ) 
DAY 
FRIDAY 
( con ' t) 
SUBJECT 
ORAL 
and 
WRITTEN 
LANGUAGE 
READING 
DESCRIPTION 
Show the chil dren a picture and 
encourage them to tell the final 
outcome. Write several ideas about 
the outcome on the board . Have the 
chil dren copy the ideas on the board 
and finish the story with one idea of 
their own. 
Have the children read the talking 
parts of the story. Dramatize the 
story to emphasize the sequence. 
125 
DAILY LOG - FIRST GRADE 
SEVENTEENTH WEEK 
DAY 
MONDAY 
SUBJECT DESCRIPTION 
PHONICS Teach 11 fr 11 as a beginning sound. 
ORAL 
and 
WRITTEN 
LANGUAGE 
READING 
Have the children listen to some words 
that begin with 11 fr 11 , like Friday, 
frog, from, fruit, front and frozen. 
11 Say these words after me. (Dictate 
the same list.) Those words all begin 
with "fr 11 • (write this blend on the 
blackboard.) Have several children 
go to the blackboard and write this 
'blend . 
The teacher and the children will talk 
about pets. The teacher will show the 
children some pictures of animals that 
make good pets. After the teacher and 
the children have finished talking, 
the teacher will place the following 
sentence on the board and ask the 
children to finish the sentence 
telling about their own pet. 
I have a cat. 
Have the children place a line under 
the phrases that tell when. 
In the morning 
a big dog 
for a ride 
during the summer time 
far, far -away 
after the sun goes down 
At night 
so big 
The next day 
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DAILY LOG - FIRST GRADE 
SEVENTEENTH WEEK (con 1 t ) 
DAY 
TUESDAY 
SUBJECT 
PHONICS 
ORAL 
and 
WRITTEN 
LANGUAGE 
READING 
DESCRIPTION 
Review rhyming words. By using 
pictures) help the children develop 
a sense of rhyme by having them do the 
following exercises : 
Find a picture that rhymes with 
wire. ( fire) 
Find a picture that rhymes with 
house. (mouse) 
Find a picture that rhymes with 
hose. ( rose) 
Find a picture that rhymes with 
goat . (coat ) 
The teacher will have the pictures 
arranged in the chalk tray . 
The teacher will write the following 
story on the board: 
We made a Valentine for Mother. 
We made the Valentine out of paperJ 
buttons) and old cloth. 
The Valentine is very pretty. 
The teacher and the children will 
discuss the story. The teacher will 
make a list on the board of the words 
the children cannot spell. After the 
story has been discussed) the teacher 
will erase the story and dictate it to 
the children. The word Valentine 
would be left on the board. 
Have the children draw a line under 
the phrases that tell how. 
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DAILY LOG - FIRST GRADE 
SEVENTEENTH WEEK (con't) 
DAY 
TUESDAY 
(con•t) 
SUBJECT 
READING 
(con 1 t) 
WEDNESDAY PHONICS 
ORAL. 
LANGUAGE 
READING 
THURSDAY PHONICS 
ORAL 
and 
WRITTEN 
; LANGUAGE 
DESCRIPTION 
ran very quickl y 
went in a hurry 
moved slov-Tly 
when it gr ows dark 
early morning 
at night 
Teach "cr" as a beginning sound. Have 
the children repeat the following 
words after the teacher: Cry~ crab~ 
creek~ crush, crayon, creep , cracker, 
cradle~ cream~ crib~ crow, crash. 
Have the children go to the board and 
write the 11 cr11 sound. 
' Have the children make up little 
rhymes from a word the teacher says . 
The teacher will say "fox" . The 
children will make up .a rnyme . 
(I caught a fax and put him i n a box.) 
Have the children look for and copy 
words from their reading book that 
denote action. 
Teach "slu as a beginning sound . Have 
the children repeat words that be gin 
with "sl" after the teacher . Have the 
children .go to the board and write the 
following words from dictation: 
Sled~ slap~ slip ~ slam~ slush. 
The teacher will review the idea of 
making a sentence grow. This 
sentence will be placed on the board. 
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DAILY LOG - FIRST GRADE 
SEVENTEENTH vlEEK (con 1 t) 
DAY 
THURSDAY 
(can't) 
FRIDAY 
SUBJECT 
ORAL 
and 
WRITTEN 
LANGUAGE 
READING 
PHONICS 
ORAL 
and 
WRITTEN 
LANGUAGE 
DESCRIPTION 
The ---- ----- horse ------ over 
the ---- ----- wall. 
The dark brown horse leaped over the 
high stone wall. 
The different · sentences the children 
make up can be placed on the board 
and then copied. 
Place several riddles on the board~ 
using words from the reading book. 
Have the children draw a picture of 
what they think the riddle is. 
Sample· It is an animal that lives 
on a farm. 
It has soft yellow feathers. 
Its name begins with "ch 11 • 
Do you know what ani mal this 
is? 
Continue the work on rhyming words. 
Have the children locate pictures 
from magazines of words that rhyme. 
door - f loor, etc. 
The teacher will ask the children to 
write a story, using a beginning 
sentence suggested by the teacher. 
Today we had our pictures taken. 
For the picture I wore 
----· 
--------------------------------· 
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DAILY LOG - FIRST GRADE 
SEVENTEENTH WEEK (can't) 
DAY 
FRIDAY 
SUBJECT 
ORAL 
and 
WRITTEN 
LANGUAGE 
READING 
DESCRIPTION 
The teacher will discuss having the 
pictures taken~ and how nice all the 
children looked. 
After the children try the story~ the 
children will be asked to draw a pictu re 
of themselves as they were dressed 
when the picture was taken. 
The following sentences are pl aced on 
·the board and the children wil l be 
asked to finish the sentence with a 
word that rhymes. 
The ball I found is very (round) . 
The pear I see is on the (chair). 
The man took the fan and then (ran). 
Look for the (book). 
I have a red (sled). 
APPENDIX B 
DAILY LOG GRADE TWO 
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DAILY LOG - SECOND GRADE 
SECOND WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
LANGUAGE 
AND 
READING 
PHONICS 
DESCRIPTION 
Multiple response using consonant 
cards 
The teacher dictates words. Each 
child holds up the consonant he hears 
in the beginning or ending pos itions. 
The words for the beginning consonant 
sounds may be: mat-rug-hut-nut-lap-
sap-jam-gum 
The words for the ending consonant 
sounds may be: mop-Tom-hit -bed-tan-
pet-big-book 
This enables quick checking for any 
weaknesses in auditory perception. 
The children use their reading books. 
The teacher asks the children to turn 
to a page on which a story begins. 
She asks: "How many sentences can 
you find on . this page? How many 
sentences are telling sentences? 
How many sentences are asking sen-
tences? Copy the third sentence . " 
This is. done to help develop an 
· awareness for beginning capitalization 
and ending punctuation . 
Vowels a and o 
Arrange-alphabet cards on the chalk 
tray in two groups~ vowels and 
consonants. Dictate a three letter 
word. 
ex . hat 
The teacher asks : "How many sounds 
did you hear? How many letters will 
you need? Which one will you need 
first? Which vowel will you need? 
Which letter will you need last? 11 
Continue with mop-sat-bat-hot-cap 
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DAILY LOG - SECOND GRADE 
SECOND WEEK (can't) 
DAY 
TUESDAY 
(can't) 
SUBJECT 
LANGUAGE 
AND 
READING 
WEDNESDAY PHONICS 
ORAL 
LANGUAGE 
THURSDAY PHONICS 
DESCRIPTION 
Vocabulary building 
Friendly Village~ reading book 
Teacher: "Turn to page 79 . Find the 
words that . tell you the color and 
the size of the flowers. Turn to page 
80. Find the words that tell you the 
kind of flowers they are." Continue 
with other stories the children have 
read, finding words that tell color~ 
size and kind . 
Vowels a, o and u in medial position 
The chiTdren numoer a paper f r om 
1-10. As the teacher dictates, the 
children write the vowel they hear in 
mat-mop-muff-mad-man-mob-mug- must-
match-map 
Story telling time 
The children take turns telling about 
something that has happened to them 
or about something that they a re going 
to do . Through oral language the 
children are developing facility in 
expression, orderly arrangement of 
ideas and the ability to paus e when 
a thought is completed. 
Vowels a, o and u in medial position 
The children number a paper from 
1-10. As the teacher dictates, the 
children write the vowel they hear in 
hat - cat- dog-bug-mug-bat- but - pop- t op-
hug 
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DAILY LOG - SECOND GRADE 
SECOND WEEK (con't) 
DAY 
THURSDAY 
(con•t) 
FRIDAY 
SUBJECT 
LANGUAGE 
AND 
READING 
PHONICS 
LANGUAGE 
DESCRIPTION 
Vocabulary building 
FriendlK Village~ reading book 
vlords t at tell you "When" 
Teacher: "Let's look at page 41. 
In the last sentence there are two 
words that tell you 11 when11 • Can you 
find them?" (o'clock~morning) 
Continue w.ith page 42. (Just then-
afternoon) Page 44 - That night -
Sometimes-next year, etc. 
Vowels i and e in medial position 
The chiTdren number a paper from 
1-10. As the teacher dictates, the 
children write the vowel they hear 
in will~well-wind-wink-belt-help­
dish-him-send-mend 
Guided dictation 
A group story, of two or three sen-
tences is dictated by the class to the 
teacher who writes it on the board. 
The children copy the story from the 
board. Capitalization and punctuation 
are noted. Why did we begin with a 
capital? \ihat do we use to show a 
long pause? 
The children are encouraged to write 
stories on the board or on paper, 
referring to reading books, spelling 
books and picture dictionaries for 
spelling. They may sound out the 
phonetic parts of a word, leaving a 
blank space for any part they can not 
spell, to be filled in later under the 
guidance of the teacher. Thi s is done 
with the words they can not locate in 
the reference books. 
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DAILY LOG - SECOND GRADE 
THIRD \VEEK 
DAY SUBJECT 
MONDAY PHONICS 
LANGUAGE 
TUESDAY PHONICS 
LANGUAGE 
DESCRIPTION 
Multiple response using consonant 
cards for a review of initial 
consonant blends 
Teacher: 11 I am going to say some 
words. You will listen and hold up 
the letters that make the first two 
sounds in these words . 11 The words 
may be clap-black-club~flag-smell­
sled-stop-sniff-snap-spot. 
Letter writing 
The children write a letter to someone 
in the room. They may write about 
something they are going to do~ or 
has happened to them~ about a pet) or 
a toy, etc. 
Each child is given his own copy, to 
be kept by him for reference~ showing 
the heading and close of a letter with 
punctuation and indentation. 
Review of initial consonant blends 
Dictation 
· Have the children number a paper 
from 1-5. As the teacher dictates , 
the children write the letters that 
make the first two sounds in stop-
start- clap-sled- snap 
Guided proofreading 
This is done individually or with 
groups of four or five. After the 
child has written a letter or story) 
opportunity to proofread his letter 
or story should be given, to point 
out any errors in mechanics and 
structure. 
A guide sheet of questions assists 
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DAILY LOG - SECOND GRADE 
THIRD WEEK (con't) 
DAY 
TUESDAY 
{con 1t) 
SUBJECT 
LANGUAGE 
(con't) 
WEDNESDAY PHONICS 
LANGUAGE 
DESCRIPTION 
children to independent proofreading. 
ex. 
1. Does every sentence 
begin with a capital? 
2. Does every name begin 
with a capital? 
3. Is. there a mark of 
punctuation after every sentence? 
The teacher returns the story to which 
she has attached a check sheet to 
indicate error, rather than writing in 
all corrections with a colored pencil. 
(A child no longer feels that the 
story is his own.) 
ex. 
Punctuation- 1 period missing 
Capitals- 2 capitals missing 
Complete Sentences- 1 incomplete 
Spelling- 3 errors 
A check sheet makes the child 
responsible for locating his own 
errors. The teacher remains with the 
· group giving assistance as needed. 
The value of each child reading aloud 
to locate error can not be over-
emphasized. 
Dictation of three letter wor ds 
The children number a paper f rom 1-5 . 
As the teacher dictates, they write 
the words, hat-tip-pet-got-bug . 
Many opportunities are given for 
listening to poetry as a procedure • 
for leading children to write poetry. 
This reading is not done for analysis, 
but for pleasure. Children can be 
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DAILY LOG - SECOND GRADE 
THIRD WEEK (con' t ) 
DAY SUBJECT 
WEDNESDAY LANGUAGE 
{con't) (con 1t ) 
THURSDAY PHONICS 
LANGUAGE 
FRI DAY PHONICS 
DESCRIPTION 
lead to enjoy the rhythm of the poetry 
and the choice of words used i n 
painting the picture or idea or 
feeling in the poem. They can be 
encouraged to convey their own ideas . 
Poem "My Shadow" by Robert Louis 
Stevenson 
Seeing pict ures in a poem 
Teacher: 11 What picture does i t make 
you see? Could you express it another 
way? Would you like to write on 
another piece of paper t he lines t hat 
you like best in the poem? Draw a 
picture to go with the lines you 
write ." 
Dictation of three letter words 
The children number a paper from 1-5. 
As t he teacher dictates, they write 
the words, hop- set-man-big-cup . 
Rhymes 
Write the word that finishes each of 
these rhymes. 
ex. Four little I ndians 
climbing up a tree , 
One fell down, 
and then there were ----- . 
Revi ew of vowels 
Divide the children in groups of five 
with one acting as scribe . The group 
with the largest list of different 
words for each vowel, wins. 
137 
DAILY LOG - SECOND GRADE 
THI RD WEEK (con't) 
DAY 
FRIDAY 
(con•t) 
SUBJECT 
LANGUAGE 
DESCRIPTION 
Vocabulary building 
Opposites 
Have the children find the word that 
is the opposite in meaning from their 
reading books . 
Find the opposite of thereJ newJ giveJ 
begin, prettyJ big, yes, work, take, 
etc . 
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DAILY LOG - SECOND GRADE 
FOURTH WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
DESCRIPTION 
Initial consonant blends 
Dictation 
Have the children number a paper from 
1-10. As the teacher dictates the 
words~ the children write the letters 
that make the first two sounds in 
black-clap-club-flag-sled-smell-stop-
sniff-snap-spot. 
LANGUAGE ·Each child begins his own individual 
word book or dictionary. In this 
word book the child lists in 
alphabetical order unphonetic words 
or other words that cause difficulty 
in spelling, to be used in writing 
independently. 
PHONICS 
LANGUAGE 
Building new words 
The children build a new word by 
using another first sound~ another 
last sound~ another vowel~ by adding 
a sound, by omitting a sound~ or by 
rearranging the sounds. 
ex. hat-mat 
ham-hat 
hat-hut 
hat-chat 
eat-at 
eat-tea 
Studied dictation 
Follow the steps developed in the 
first week of the log. (Tuesday ) 
WEDNESDAY PHONICS Vowel chart 
The children look in newspaper s and 
magazines for words and pictures 
with the vowel sounds. 
DAILY LOG - SECOND GRADE 
FOURTH WEEK (con 1 t) 
DAY SUBJECT 
WEDNESDAY LANGUAGE 
( con•t) AND 
READING 
THURSDAY PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Vocabulary b~ilding 
Our English Language, by Bailey 
Poem, p. 52 
11 All My Senses" 
Each child is given a mimeographed 
copy of the poem. Teacher: 11 Find 
the words that make you hear. 1•1 
Continue with smell, tas~feel 
.and see. These words may be added 
to their individual word books of 
descriptive words, or to the charts 
of words that make you see , hear, 
smell, taste and feel. 
Review 9f Consonants and vowels 
with picture letter cards 
Teacher: 11Find the first sound 
that you make when you say milk. 
Find the first two sounds in-snow. 
Show us the last three sounds:fn jump. Show us the first three 
sounds in flag," etc. 
Vocabulary building 
Making sentences grow 
Put the sentence on the board. 
I see something. 
Teacher: 11 Make me see the color, 
size and k:ind. 11 
ex. 
(color) 
(color-size) 
I see an apple. 
I see a red apple 
I see a big red 
apple. 
(color-size-kind)I see a big red 
MacKintosh apple. 
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DAILY LOG - SECOND GRADE 
FOURTH WEEK (con 1t) 
DAY 
FRIDAY 
SUBJECT 
PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Review of the vowels in the medial 
position 
The children number a paper from 
1-10. As the teacher dictates) the 
children write the vowel they hear 
in can-met-hit-hop-sun-pet-pat-rub-
sit-bug. 
Vocabulary building 
Making sentences grow 
Put the sentence on the 
an airpl ane . Teacher: 
see the color, size and 
board . I saw 
"Make me 
kind . 11 
ex. 
(color ) 
(color- size ) 
(color - size-kind ) 
I saw an airplane . 
I saw a blue 
airplane .• 
I saw a large bl ue 
airplane. 
I saw a l arge blue 
wooden airplane . 
"The teacher may ask, "When did you 
see the airplane?" -
Yesterday I saw a large blue wooden 
airplane . 
In devel oping this lesson, after the 
teacher has written on the board 
something that the child has seen, 
for example, an airplane, then she 
asks, "What color was it? Wha t size 
was it? \Vhat kind of an airplane 
was it?." _Each response is written 
on the ooard as to the color, size 
and kind . 
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DAILY LOG - SECOND GRADE 
FOURTH WEEK (con't) 
DAY 
FRIDAY 
( con't ) 
SUBJECT 
ORAL 
LANGUAGE 
(con ' t ) 
DESCRIPTION 
This is done to help children develop 
the ability to use color~ size~ and 
kind in one complete sentence. 
This form of oral language expression 
is basic to written language 
expression. 
• 
• 
DAILY LOG - SECOND GRADE 
FIFTH WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
LANGUAGE 
AND 
READING 
PHONICS 
DESCRIPTION 
The teaching of k is very important 
as there are three symbols to 
represent it . They are c 1 ~ k 2 , and 
ck3. 
c 1 is used before a~ o~ u 
ex. cat - cot - cup 
k 2 is used before e~ i 
ex. keg- kid 
is used afte r short a~ e ~ i, 
o, u~ usually at the end of 
a word 
ex . sack-neck - tick- tock-duck 
Vocabulary building 
Friendly Village, readin g book 
p . 149 How many words make you see? 
ex. Snapping- Dark- Silver- beautiful 
p . 150 How many words make you see? 
ex. happy- lovely- old- long-haired 
p . 151 How many words make you see? 
ex. fat-white 
ck~ Th 
How man y words tell you color, 
size and kind? 
ex. white - silver 
l ong-
best-ol d-lovely-beaut i ful 
after a~ e~ i, 0~ u 
teacher writes the following 
b l ends on the board . 
si ti pi ro co 
sa to pa ra ki 
tu bu ni su du 
ta ba ne so do 
143 
• 
• 
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DAILY LOG - SECOND GRADE 
FIFTH WEEK (con't) 
DAY 
TUESDAY 
(con 1t) 
SUBJECT 
PHONICS (con 1t) 
LANGUAGE 
WEDNESDA) PHONICS 
LANGUAGE 
AND 
READING 
DESCRIPTION 
Teacher: "Find du and make it say 
duck. The child-completes the word. 
Continue with the other blends. 
Letter writing . 
Refer to Monday, the third week of the 
log. 
.cl is used before a, o, u 
k2 is used before e, i 
Each child is given a paper with 
sentences on it. The children 
complete the words by using c1 and k2 • 
ex. A _ub is a baby bear. (cue) 
News Flash! 
The itten said, 11 Mew, 
mew.1r 
The teacher writes a news flash on 
the board. 
ex. 
We are going to dramatize "The 
Three Bears 11 this afternoon at one 
o 1clock in our room. 
The children read the news flash. 
They write the answers about the 
news flash. 
Who? What~~?~--------------------
When?.~---------------------­Where?------------------~----
• 
• 
. 
. 
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DAILY LOG - SECOND GRADE 
FIFTH WEEK (con•t) 
DAY SUBJECT 
THURSDAY PHONICS 
LANGUAGE 
FRIDAy PHONICS 
LANGUAGE 
DESCRIPTION 
Review c1 and k2 The chilaren are given sentences in 
which they complete the words using 
c1 or k2 . ex. We wear a oat to keep us 
warm in winder. 
Vocabulary building 
Have the children bring in pictures 
of things that you can "hear". 
ex. a bell-an airplane 
Dictation 
Dictate the following words in pairs, 
the children adding the final 
consonant. they hear at the end of 
the second word in the pair. 
ten bum pan 
tent bump pant 
ten 
tend 
tin pen men 
tint pent ment 
Vocabulary building 
The children paste on a chart pictures 
of things that you can "hear", and 
write the word or words that each 
picture makes them hear. 
ex. bell truck 
ting-a-ling clank 
clang rumble 
As the children continue to write 
stories independently, using reading 
books, spelling books, phonics books, 
charts, picture word dictionaries and 
their own individual word wooks as 
. 
• 
• 
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DAILY LOG - SECOND GRADE 
FIFTH WEEK (con't) 
DAY 
FRIDAY 
(con't ) 
SUBJECT 
LANGUAGE 
(con•t ) 
DESCRIPTI ON 
spelling aids~ proofreading is 
continued under the teacher's 
guidance. Another child may help in 
locating errors, working in pairs . 
• 
• 
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DAILY LOG - SECOND GRADE 
SIXTH WEEK THURSDAY AND FRIDAY 
THANKSGIVING VACATICN 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
LANGUAGE 
AND 
READING 
PHONICS 
DESCRIPTION 
• 
~.9 not "next door" to the vowel 
wnere the k sound.on the end of a 
word is not "next door" to the vowel, 
a k2 is used~ 
Dictate the following words. (The . 
children number a paper from 1-10.) 
milk-silk-hulk-bulk-Dick 
dock~rock-duck-pick-puck 
Our English Language by Bailey, p. 54 
The children learn the Thanksgiving 
song. They draw pictures of what the 
words make them 11 see". 
Review the k sound on the end of a 
word. Review the k sound at the 
beginning of a wora. 
The teacher dictates slowly such 
words as cat-sock-tick-cop~rock­
sack-cub. 
Have the children respond with such 
phrases 11 at the beginning", "at the 
end 11 to indicate the position of the 
k sound in the word. 
ORAL The Thanksgiving Story by Alice 
LANGUAGE Dalgliesh 
Read part of the story to the 
children. Put some questions on the 
board to be answered orally. 
Who were the people sailing to 
--America? 
Why were they coming to America? 
What happened to the Speedwell? 
wnat did they do? 
Where did they land in America? 
When did they land? 
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DAILY LOG - SECOND GRADE 
SIXTH WEEK ( con 1t) 
DAY SUBJECT 
11JEDNESDAY PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Review of the k sound. 
Say t h e following words in mixed 
order . Have the children s i gnify in 
which position they hear the k sound . 
caboose 
country 
corner 
cage 
cars 
uncle 
chicken 
pockets 
raccoon 
tractor 
stick 
duck 
quack 
truck 
Mac 
These include words with the k sound 
i n t h e medial position. -
The Thanksgiving Story by Al ice 
Dalgliesh 
Finish reading the story. 
Put t he following question s on the 
board to be answe r ed o r ally . 
Who was here when t he Pil grims l anded? 
way did they call the new land 
-- Plymouth? 
vfuat did the Indians show the Pilgrims 
---- how to pl ant? 
The childr en each write two or three 
s en ten ces telling about things for 
which they are thankful. These may 
be writ ten on the boa r d. 
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DAILY LOG - SECOND GRADE 
SEVENTH vffiEK 
DAY 
J'vlONDAY 
TUESDAY 
SUBJECT 
PHONI CS 
LANGUAGE 
AND 
READING 
PHONICS 
LANGUAGE 
DESCRIPTI ON 
Consonant digraph ch 
Dictate words beginning with ch . 
The pupils write on their papers t h e 
first three l etters they h ear in 
chip-chop - chest - chick- chess - chwn-
chat-checl{ 
Phrases taken from the Friendly 
.Vil l age r ead ing book 
Each pu pil is gi ven a pa p e r with the 
fol l owing phrases . They writ e 
who) when o r t-rhere beside each ph r ase . 
ex . u p the sandy shore where 
a summer morning out t-lest 
i n the · moun tain s i n the pudd l e s 
in the air Dan called . 
along the trail by the door 
every year on the train 
the next year before that 
sai d the peddler t hough t Jack 
Mr . Carl 's cabin down South 
chuckl ed Uncle Mac that evening 
Begin a chart of words that t ell 
''wh en ''. 
Vow·e l discrimination 
Dictate words for vowel 
sand l eft bend must 
send lift band . mi st 
d i scri mination 
hunt lent 
hint lint 
Encourage the ch i l dren to write about 
t he ir Thanksgiving . 
Work with groups of fiv~ p roofreading 
the i r stories . Refer to the third 
we ek of the l og ( Tuesday ) for guided 
proofreadin g p rocedures . 
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DAILY LOG - SECOND GRADE 
SEVENTH WEEK (con' t ) 
DAY 
TUESDAY 
(con 1t) 
SUBJECT 
LANGUAGE 
(con 1t) 
WEDNESDAY PHONICS 
ORAL 
LANGUAGE 
THURSDAY PHONICS 
DESCRIPTION 
Have some of the stories read to the 
class~ as time permits . 
Dictation for initial and fina l 
consonant discrimination 
As the teacher dictates the words in 
pairs ~ the ch ildren write the wo rds . 
hand nest silk hulk l ent fond 
band rest mil k bulk t ent pond 
sent 
bent 
Let a group of four or f i ve children 
choose a story they have read from 
one of their reading books and 
discuss the characters for "the 
talking parts " . After they have 
decided how many characters they 
need and who is to take t he parts~ 
opportunity i s given for practic e in 
reading the talking parts~ those parts 
in quotat ion . When they are ready~ 
they read the story to the class . 
Phonogram ay 
Making new-words by changing the 
first letter 
ex. May 
By changing M to h we have 
hay . 
As t h e children say the new words~ 
one child writes them on the board . 
By changing the beginning letter~ 
the words play, lay3 say3 day~ way 
and pay may be made . 
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DAILY LOG - SECOND GRADE 
SEVENTH WEEK (con't) 
DAY SUBJECT 
THURSDAY LANGUAGE 
(con't) 
FRIDAY PHONICS 
LANGUAGE 
DESCRIPTION 
Vocabulary building 
Have the children bring in pi ctures 
of things that you can "taste 11 and 
''smell". 
Consonant digraph ch in t he initial 
and ending positions 
Send two pupils to the board . The 
first pupil will listen for ch as the 
·initial sound. The second cli:fld will 
listen for ch after n . 
ex. check 
The first child will say 
the word and turn and wri te 
it on the board . 
Dictate the following words: 
chest-pinch-chop-chum-bench-chip-
lunch-punch-chick-bench 
Vocabulary building 
The children paste on a chart pictures 
of things that you can taste and 
smell~ and write the \'mrd or words 
that tell how they taste and smell . 
ex. lemons 
sour (taste chart) 
roses 
sweet (smell chart) 
• 
• 
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DAILY LOG - SECOND GR~DE 
EIGHTH 'VTEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
LANGUAGE 
AND 
READING 
PHONICS 
DESCRIPTION 
Consonant trigraph tch 
The consonant trigraph tch follows 
the short vowel s. 
The exceptions are rich, such, much, 
touch and which. 
Dictate words with tch following the 
short vowels . 
batch hitch 
botch hatch 
patch 
pitch 
Dutch 
ditch 
The pupil s take turns writing them 
on the board . 
After the story has been read, the 
children are asked to find the two 
parts of a sentence . 
ex . Teacher : 11 Let 1 s look at the 
third sentence on page 180 . 
~Friendly Village) 
1 Bobby and Billy had been out 
\:lest . rr Find the part that 
tells . Find the part that it 
is telling about. 11 
Bobby and Billy (the part that 
it is telling about ) 
had been out West (the part 
that tells) 
Continue with other sentences in the 
story. 
Find words that tell when. Add them 
to the chart of words----uw:t tell when . 
Digraph ng 
The digraph ng is usually found on 
the end of a-word . 
Dictate to the children, grouping for 
vowel discrimination . 
• 
• 
I' 
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DAILY LOG - SECOND GRADE 
EIGHTH WEEK (con 1t) 
DAY 
TUESDAY 
(con 1t) 
SUBJECT 
PHONICS 
(con 1t) 
sing 
sang 
sung 
DESCRIPTION 
rang 
ring 
rung 
ping 
pang 
pong 
ting 
tung 
tang 
The children write the complete word 
as the teacher dictates. 
ORAL Making sentences grow 
LANGUAGE After the.teacher has written on the 
board something that the child has 
seen> for example> "I saw something 
funny> 11 she asks> 11 '1'/hat did you see? 
Where did you see it? When did you 
see it?" At each successive.response> 
the sentence is written on the board 
and the children watch it grow. 
What> where> when are written to the 
left of each sentence. 
~what) where) when) 
I saw something .funny .. 
I saw a funny clown. 
I saw a funny clown at the circus .. 
A long time ago I saw a funny clown 
at the circus. . . 
This procedure .helps children develop 
the ability to express ideas in a 
complete sentence that tells who> 
where> when and what. 
Those. who wish> continue to write 
stories on the board .. The child may 
add to his story another day . 
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DAILY LOG - SECOND GRADE 
EIGHTH WEEK (con' t) 
DAY SUBJECT 
WEDNESDAY PHONICS 
LANGUAGE 
THURSDAY PHONICS 
LANGUAGE 
DESCRI PTION 
nk at the end of a. word 
The chil dren number a paper f rom 
1 -10. As the teacher dictates~ they 
write the words . 
sinl-c 
sank 
rank 
r ink 
Weather report 
bunk 
bank 
l ink 
lank 
punk 
pink 
·Each day a child write s a report of 
the weather telling the temperature 
and t h e kind of day . 
ex . It is sunny and cold . 
The temperature i s 40 
degrees . 
Time for Poetry 
"Bundles" _, p . 170 
"A Visit from St . Nicholas" , p . 171 
Consonant digra~h t h as in thimble 
(without a buzz ) --
Dictate for individual children to 
write on t h e board : 
thank thin thing thug thump 
thatch thick think thud theft 
List words on t he board that are 
11 Chri.s tmas 11 words, that may be put 
on a chart called "Christmas Words 11 J 
to which the children may refer for 
s pelling when wr it i ng their stories 
about Christmas . 
ex. sleigh 
reindeer 
Santa Claus etc. 
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DAILY LOG - SECOND GRADE 
EIGHTH \<lEEK (con 1 t) 
DAY SUBJECT 
FRIDAY PHONICS 
LANGUAGE 
DESCRIPTION 
Consonant di~raph th as in "that" 
(with a buzz) 
Dictate for individual chil dren to 
write on the board: 
this thus that them then 
Building vocabulary 
Time for Poetry 
"A Visit from St. Nicholas"~ p . 171 
As the teacher reads the poem the 
children listen for words that ma k e 
you 11 see 11 and ''hear" . 
These words are listed on the board 
to be added to the chart of words 
that make you "see 11 and "hear" . 
nestled mount encircled 
f l ew twink ling broad 
lustre little round 
min iature turning shook 
tiny drew chubby 
stirring bound p l ump 
lively dressed joll y 
quick tarnished wink 
old flung twist 
rapid droll clatter 
dash drawn up whistled 
fly tight shouted 
called 
pran cing 
pawning 
spoke 
laughed 
exclaim 
The children dramatize some of the 
action words ) for example , wink~ dash , 
turning , laughed , etc . 
The children bring in toys for the 
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DAILY LOG - SECOND WEEK 
EIGHTH VJEEK (con 1 t) 
DAY 
FRIDAY 
(con•t) 
SUBJECT 
LANGUAGE 
(con't) 
DESCRIPTION 
"Toy Store". 
They make signs showing how much the 
toys cost. 
They play in small groups, one as 
the c l erk, another as the cashier, 
or customer, etc. 
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DAILY LOG - SECOND GRADE 
NINTH WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
LANGUAGE 
PHONICS 
LANGUAGE 
WEDNESDAY PHONICS 
DESCRIPTION 
"Qui zmo" Game 
Building voca bulary 
The children are g i ven a lis t of 
words that are opposite in meaning . 
Each child finds t he word t hat is 
opposite in meaning a nd writes it 
beside that word. 
ex. first l ast 
For review 
A child: 11 I am thinking of a word 
that begins with ch. 11 The child 
calls on an other child to go to the 
board and write a word that begins 
with ch ·. 
This may be done with beginning and 
ending consonants~ consonants in 
medial positions~ vowels, blends~ 
digraphs, etc. 
Vocabulary bu ilding 
The children are given words for 
which they list synonyms, as : 
big h appy 
large gl ad 
vast joyful 
g r eat gay 
Review of the blends bl~ cl~ fl~ sl 
The childre n think of words that 
begin with these b l end s a nd use t hem 
in sentences. 
ex . b l ack 
My s hoes are black . 
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DAILY LOG - SECOND GRADE 
NINTH WEEK (con ' t ) 
DAY SUBJECT 
WEDNESDAY LANGUAGE 
(con•t ) 
THURSDAY PHONICS 
LANGUAGE 
DESCRIPTION 
Studied dictation 
See the first week of the log (Tues -
day) for procedures. 
The pupils make Christmas cards and 
write Christmas messages in them 
which they take to the mailbox and 
mail . 
Long and short vowels 
Vowel discrimination 
Dictate words in pairs for long and 
short vowel discrimination . 
can hat cap tap mad 
cane hate cape tape made 
Unstudied dictation 
The teacher dictates two or three 
sentences about Christmas. The 
children write as the teacher 
dictates. Words that might cause 
difficulty are put on the boar d for 
reference. 
Dictation: We are going to have a 
Christmas party at school. At home 
on Christmas Eve we put up the tree. 
After the dictation) the teacher puts 
the sentences on the board. The 
children make their own correc tions. 
The teacher checks to locate any 
errors the children have not 
corrected. 
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DAILY LOG - SECOND GRADE 
NINTH WEEK {con't) 
DAY 
FRIDAY 
SUBJECT 
PHONICS 
DESCRIPTION 
Long and short vowels 
Dictate words in pairs for long and 
short vowel discrimination. 
rip hid kit pin rid 
ripe hide kite pine ride 
LANGUAGE Story of 11 The Elves and the Shoe-
maker" 
The story may be followed by 
questions. Do you like the ending? 
How would you like to have had it 
end? Would you have wanted the 
Elves to come back? Write i n two 
or three sentences what you would 
do if you were the shoemaker . 
• 
• 
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DAILY LOG - SECOND GRADE 
TENTH WEEK 
DAY SUBJECT 
MONDAY PHONICS 
THURSDAY and FRIDAY 
CHRISTMAS VACATION 
DESCRIPTION 
Long and short. vowels 
Vowel discrimination 
Dictate words in pairs for long and 
short vowel discrimination. 
hop not rob cut tub 
hope note robe cute tube 
LANGUAGE Vocabulary building 
TUESDAY PHONICS 
LANGUAGE 
WEDNESDAY LANGUAGE 
Our English Langua*e, by Baily 
·poem 11 At Christmas', p. 116 . 
What words make you feel, hear, smell, 
see, and taste? 
Add these words. to .the charts. 
Continue to work with groups of four 
and five, or individually, proof-
reading the stories. 
Have as many read their stories to 
the class each day, as time allows. 
Divide the children in groups of 
five or six with one child as scribe 
for each group. The children think 
of as many words as they can 
beginning with a blend, for example., 
fl, and the scribe writes them down 
on paper. Each group reads his list 
of words and the teacher writes 
them on the board. The group having 
the most words is the winner. 
Read Christmas stories to the class. 
Have the children, who wish to, write 
a Christmas story. 
Letter writing 
The children write a letter to Santa 
Claus . 
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DAILY LOG - SECOND GRADE 
ELEVENTH WEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT DESCRIPTI ON 
PHONICS Multiple response 
LANGUAGE 
PHONICS 
LANGUAGE 
AND 
READING 
For review of l ong and short vowe ls , 
each child ho l ds up the vowe l h e 
hears in each word di c tated by the 
t eacher . 
News of the day 
A child may wish to write about 
something that has happened to him 
or about some thing that he has heard 
about. His 11 news 11 may be put up in 
the r oom where the other children may 
read it . 
As the teacher dictates words, the 
children write the letters that make 
the first two sounds, the las t two 
sounds, the last three sounds or the 
f irst three sounds i n the word . 
ex. Write the letters t hat make the 
f irst two sounds in 11 black 11 • 
Write the letters that make 
the last two sounds in camp . 
etc . 
Neighbors on the Hi ll 
The children choose a story in which 
they read only the 11 talking pa rts 11 , 
those parts in quotation. 
WEDNESDAY PHONI CS Continue dictating words for a review 
of beginning and endin g sounds . 
LANGUAGE 
ex . Write the letters tha t make 
the l ast three sounds in 
"sand" , etc . 
Vocabulary building 
The children l ist words of things that 
are hard and things that are soft . 
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DAILY LOG - SECOND GRADE 
ELEVENTH WEEK (con 1 t) 
DAY SUBJECT 
THURSDAY PHONICS 
DESCRIPTION 
Reading books 
Find ten words containing the modified 
vowel ar. List them on paper. As the 
children read their lists , the teacher 
writes any different words on the 
board. 
LANGUAGE Writing captions for pictures 
FRIDAY PHONICS 
LANGUAGE 
The children write names or captions 
for pictures capitalizing the 
important words. 
Rhyming words 
What words can you make to rhyme with 
these words? 
sat cold hen store show 
Vocabulary building 
The children list words of things 
that can move and things that can 
not move . 
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DAILY LOG - SECOND GRADE 
T~iELFTH WEEK 
DAY SUBJECT 
MONDAY PHONICS 
LANGUAGE 
TUESDAY PHONICS 
LANGUAGE 
DESCRIPTION 
Review of initial consonant blends 
sc, sm, sn, s p, st, and sw. 
Dictation 
The children write the letters that 
make the first three sounds in snow-
snap-spill-stick-swim-snug-spin-
stop-swept-sten. 
The children make a picture book 
about a story they have read, by 
folding a strip of paper into 
sections. Under the pictures they 
write captions or two or three 
sentences describing the picture. 
This develops an awareness of sequence 
of time and appropriateness for 
beginning and concluding a story. 
Review of the initial consonant 
blends br, cr, dr, fr, gr, and tr. 
Dictation 
· The children write the letters that 
make the first three sounds in branch-
crush-drank-frog-trick - grab-dress-
from-fresh-grip. 
Vocabulary building 
Put a sentence on the board, as, 
The ------ girl --- down the ------
street. 
Have the children give descriptive 
words to fill in the blanks. List 
these on the board to show how words 
change the picture. 
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DAILY LOG - SECOND GRADE 
TTNELFTH WEEK ( con 1t) 
DAY SUBJ ECT DESCRIPTION 
WEDNESDA) PHONICS Phonogram an, en 
Draw a picture-or each wor~ you can 
read in the list. When the children 
have compl eted the work , have them 
read the words . pan-man- hen-pen-
fan-ten-men-can. 
LANGUAGE Finding the t\'TO parts of a sentence : 
the part that tells and the part you 
are telling about . 
THURSDAY PHONICS 
LANGUAGE 
ex . 
The snowman has coal for his eyes . 
The snowman - the part that you are 
telling about . 
has coal for his eyes - the part 
that tells . 
In the reading l esson have the 
children tell how many sentences and 
how many paragraphs there are on the 
page . 
Find pictures in magazines and 
newspapers of things that have the 
long vowe l sounds . Cut and paste on 
a chart . 
ex. tree- coat 
The teacher writes phrases on the 
board taken from the reading books. 
The children copy them on a paper 
and write who, when or where after 
each phrase . 
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DAILY LOG - SECOND GRADE 
TWELFTH WEEK .(con ' t ) 
DAY SUBJECT 
THURSDAY LANGUAGE 
(con•t) 
FRIDAY PHONICS 
ORAL 
LANGUAGE 
DESCRIPTION 
Continue the daily diary . The 
children take turns writing about 
what they did in school . 
Continue f i nding pictures from the 
newspapers and magazines to add to 
the vowel chart. 
Describe a particular person~ someone 
you know, have seen or have read 
about. Encourage the children to 
use many good descriptive words. 
I 
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DAILY LOG - SECOND GRADE 
THIRTEENTH \'lEEK 
DAY SUBJ ECT 
MONDAY PHONICS 
LANGUAGE 
TUESDAY PliO NICS 
LANGUAGE 
vfEDNESDAY PHONICS 
LANGUAGE 
DESCRIPTION 
Review of vowels 
The teacher will write the five 
vowels in a row across the blackboard . 
Send rive children to the boar d . 
Each child will stand in front of a 
vowel. The teacher dictates words in 
irregul ar vowel order . The chi l d 
standing in front of that vowel says 
the word and turns and writes it on 
the board. 
Studied dictation 
The children dictate to the teacher 
a story about 11 snow 11 • 
Refer to the first week of the log 
for the · procedures . (Tuesday ) 
11 Fun with Words 11 
Give each child a pair of words . 
can 
ex . cane 
The children are to 
a sentence and read 
the class. 
use ea ch word in 
them aloud to 
Continue the \'leather Report 
Each day a child writes one or two 
sentences describing the weathe r and 
the temperature . 
Finding little words in big words . 
Have the children find little words 
in the big words. 
ex. mother - moth-other -he r 
kitten - kit-it-ten 
Vocabulary building 
Our English Language, by Baily 
"Seeing Pictures", pg. 112. 
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DAILY LOG - SECOND GRADE 
THIRTEENTH ~ffiEK (con 1 t) 
DAY SUBJECT 
v.JEDNESDAY LANGUAGE 
(con 1 t) (con 1t) 
THURSDAY PHONICS 
LANGUAGE 
FRIDAY PHONICS 
LANGUAGE 
DESCRIPTION 
Give each child a mimeograph copy of 
the poem. After the children have 
read and studied the poem~ have them 
draw a picture of what the poem makes 
them 11 see 11 • 
11 Quizmo11 Game 
Beginning and ending sounds 
·our English Language~ by Baily 
11 Telling What Happened 11 , pg. 100 
.Write the story on the board. Have 
the children write the answers to 
the following questions. 
1. Who went? 
2. When did .they go? 
3. ~fuere did they go,? 
4. What was done? 
5. What interesting thing happened? 
Have the children work in pairs 
making flash cards with a long and 
short vowel word to use in paired 
practice. 
ex. 
hat 
hate 
cap 
cape 
rob 
robe 
Definitions 
Have the children write definitions. 
ex. 
The girls may write in two or 
three sentences the definition 
of a doll, a boy on a gun . 
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DAILY LOG - SECOND GRADE 
FOURTEENTH WEEK 
DAY SUBJECT 
MONDAY PHONICS 
LANGUAGE 
TUESDAY PHONICS 
LANGUAGE 
WEDNESDAY PHONICS 
DESCRIPTION 
Vowel review - pared practice with 
short and long vowel-word flashcards. 
Vocabulary building 
Time for Poetry 
"Ice"., pg. 167. lt/ords that make you 
1
•
1 see 1! and 11hear••. 
run, . little (see) 
laugh, crickle, crackle (hear) 
'"First Snow11 , pg. 168 . 
whiteness, pop-corn balls (see ) 
"Snow••, pg. 168 . 
marshmallow hats, snowy, silver, 
kneeling, dance . (see) 
Modified vowel ar 
The teacher writes some sentences on 
the board. The children supply the 
missing words. The missing words 
must rhyme with ~· 
ex. Do not go too ---. (far) 
Vocabulary building 
Some words help us to know how things 
11 taste 11 • What words would you use in 
telling about each of these pictures? 
pictures 
lemon - watermelon-lollipop 
Dictation 
Dictate five words containing the 
modified vowel ar. Have the children 
write the compl~e word . 
farm-barn-car-dark-star 
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DAILY LOG - SECOND GRADE 
FIFTEENTH viEEK 
DAY SUBJECT 
MONDAY PHONICS 
LANGUAGE 
TUESDAY PHONICS 
DESCRIPTION 
Modified vowels (changed vowels) 
The teacher writes the vowels across 
the board. As the teacher points to 
each vowel~ she will ask the children 
to give the two sounds that the vowel 
makes~ the short and the long sounds . 
Adding the l etter 11 r" in back of each 
vowel makes a ·new sound which is 
neither short nor long . 
ex. ar - as in farm 
-er - as in her 
rr - as in sir 
or - as in for 
-ur - as in burn 
Mave t he-chil dren repeat the new 
modified vowe l s as the teacher points 
to ar~ er~ ir~ or~ ur. 
Pictures for purposes of stimulating 
stories: Use the pictures as the 
beginning or the climax of a story. 
Modified vowel s 
Er~ irJ and ur have the sound of ur~ 
as innurt . 
The teacher lists words on the board . 
Have each word studied~ have the 
child say the first modif ied vowel 
contai ned therein and then have the 
word pronounced . 
ex. er ir ur 
her 
fern 
tern 
clerk 
sir 
stir 
third 
dirt 
turn 
burn 
nurse 
curl 
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DAILY LOG - SECOND GRADE 
FOURTEENTH WEEK (con 1t) 
DAY SUBJECT 
WEDNESDAY LANGUAGE 
(con 't) 
THURSDAY PHONICS 
LANGUAGE 
FRIDAY PHONICS 
LANGUAGE 
DESCRIPTION 
Ending a Story 
Read a story to the children. The 
children guess how the story ends. 
Modified vowel or . 
Dictate five woras containing the 
modified vowel or. Have the children 
write the words-.-
fork-cord-horn-born-torch 
Ending a Story 
The teacher reads a story to the 
children. The teacher does not read 
the ending or outcome. 
Have the children write a good last 
sentenc·e to tell the outcome of 
the story read by the teacher. 
Vowels i and e 
Arrange-alphaoet cards on the chalk 
board in two groups, vowels and 
consonants. Dictate a three letter 
word. 
ex. mit 
The teacher asks: 11 How many sounds 
did you hear? How many letters will 
you need? Wh.ich one will you need 
first? Whi~h vowel will you need? 
Which letter will you need last? 11 
Continue with the following word$. 
hit-sit-met-wet-web-bib -
The children use their reading books. 
The teacher asks the children to 
turn to a page on which a story 
begins. The children are asked to 
find as many action words as they can 
and write them. 
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DAILY LOG - SECOND GRADE 
FIFTEENTH WEEK (con't) 
DAY 
TUESDAY 
( con ' t) 
SUBJEC'r 
LANGUAGE 
WEDNESDAY PHONICS 
LANGUAGE 
THURSDAY PHONICS 
DESCRIPTION 
Vocabulary building 
Making sentences grow 
Put the sentence on the board. I see 
a dog. Teacher: "Make me see the 
col or, size and kind." 
ex. 
I see 
(color) I see 
( ~olor-size) I see 
a dog . 
a black dog. 
a big black 
dog. 
(col or- size - kind)I see a big black 
Dalmatian dog. 
Put some sentences on the board . Have 
the children supply the missing word 
with ~' ir and ~· 
ex. 
"Pl ease --- -my hair, 11 said Dolly. 
A little - --- sang in .the tree. 
words: curl, girl, herd 
dirt , bird, sir 
Letter writing 
The children write an invitation to 
the other grades to see the dolls 
from many lands . 
Syllabication 
Teacher: "I am going to say pairs of 
words, saying the same word twice. 
The second time I say the word, I'll 
add another part to it. This time 
you will tap. Tap once for the word 
that has one part and tap two times 
if it has two parts . " The teacher 
puts the words on the board and has 
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DAILY LOG - SECOND GRADE 
FIFTEENTH WEEK (con ' t ) 
DAY 
THURSDAY 
(con't ) 
FRIDAY 
SUBJECT 
PHONICS 
(con't) 
LANGUAGE 
PHONICS 
LANGUAGE 
DESCRIPTION 
the children pronounce them. 
Children cut out pictures which show 
what they like to seeJ hearJ taste 
and smell. 
Syllabication 
Review the following words with 
syllabication : 
rub 
rubbing 
dig 
digging 
run 
running 
hit 
hitting 
pop 
popping 
nap 
napping 
Have the children find sentences 
containing descriptive phrases in 
their reading lesson. 
Find the two parts of a sentence: 
the part that tells 
the part you are telling about 
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DAILY LOG - SECOND GRADE 
SIXTEENTH vlEEK 
DAY SUBJECT 
MONDAY PHONICS 
LANGUAGE 
TUESDAY PHONICS 
LANGUAGE 
DESCRIPTION 
Group the children in groups of five . 
One child will act as the scri be. 
The children think of as many words 
as they can beginning with a blend~ 
as for example fl~ and the secretary 
writes it down on paper . Each group 
reads his list of words and the 
teacher writes them on the board. 
The group having the most words is 
the winner . 
Unfinished Story 
Here is the first part of a story. 
Can you finish it? 
Mother sent me to the store for a 
quart of milk . 
I heard a little "meNing 11 • A l ittle 
black and white kitten was following 
me home. 
The children complete the story 
writing two or three ending sentences. 
Have the children find words~ in the 
story they are reading~ which end in 
ed~ ing or ~· 
ex. 
ed 
started 
walked 
ing 
something 
thinking 
r!Jother Goose rhymes 
s 
boys 
pockets 
Let ' s see how many Mother Goose rhymes 
you know . Maybe you can write the 
answers to these questions. Write the 
answers using a complete sentence . 
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DAILY LOG - SECOND GRADE 
SIXTEENTH WEEK {con 1 t) 
DAY 
TUESDAY 
{con 't) 
SUBJECT 
LANGUAGE 
{con't) 
WEDNESDAY PHONICS 
LANGUAGE 
THURSDAY PHONICS 
DESCRIPTION 
Over what did the cow jump? {moon) 
What did Little Bo Peep lose? 
{her sheep) 
For what did Little Tommy Tucker 
sing? {his supper) 
\Vhat did Tom, Tom{ the Piper's 
sonJ steal? (pig ) 
What frightened Little Miss Muffet 
away? ( spider) 
Who made some tarts? ( the Queen 
of Hearts) 
The children make six rows of numbersJ 
1-2-3. The children draw a line 
around the number to tell where they 
hear the th sound. 
{1-beginning - 2-middle - 3- ending ) 
Dictate: this-Father-smooth-other-
both-Mother 
Action words 
Have the children find as many 
"action11 words as they can in the 
story tbey are reading. Children 
may dramatize some of them. 
Dictation 
The pupils write on their papers the 
last three letters they hear in the 
following words: 
damp - pump-jump -dump-land-lint-lent 
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DAILY LOG - SECOND GRADE 
SIXTEENTH WEEK (con•t) 
DAY SUBJECT 
THURSDAY LANGUAGE 
(con't) 
FRIDAY PHONICS 
LANGUAGE 
DESCRIPTION 
Plan for use of the beginning sentence 
Step 1. Group Story 
The teacher writes: "No school in 
Danvers all day. 11 \Vho would like to 
read the announcement? How many have 
ever heard such an announcement? How 
many would like to work on a group 
story using this beginning sentence? 
Were you delighted or disappointed 
when you heard t he nev'IS? \·Jhy? Shall 
we describe the kind of weather? Who 
is ready with a good sentence? 
The teacher will write the best 
sentence on the board. Continue in 
this manner until the story is 
completed. Have the children read 
the story when it is completed. 
Dictation 
The pupils write on their papers the 
firs t three letters they hear in the 
following words: 
shell-shut-shock-shack-ship-shot 
Plan for the use of the beginning 
sentence 
Step 2 
The teacher writes on the board a 
beginning sentence which the children 
may use to work out a story of their 
own. It may be about a pet or a 
little brother or sister. 
11
.My brother, -----, is very funny. 
. ( smart, cute, tal kative) 
Call on as many children to tel l a 
story as the language period wi ll 
permit . 
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DAILY LOG - SECOND GRADE 
SEVENTEENTH vJEEK 
DAY 
MONDAY 
TUESDAY 
SUBJECT 
PHONICS 
DESCRIPTION 
Dictation of words 
The children number a paper from 1-10 . 
As the teacher dictates the word~ the 
children will write the compl ete word . 
s plash - s plashed 
blend - bl ank 
clamp - slash 
LANGUAGE Plan for use of the beginning sentence 
Step 3 
PHONICS 
LANGUAGE 
11 Today, I am going to put a beginning 
sentence on the board . It may suggest 
a funny ending to you." 
(The teacher writes the following 
sentence on the board: ) 
As I was walking home from school~ I 
saw the express men l eaving a big box 
at my house. Tell us how you felt. 
Expl ain how you acted . How many have 
an idea about what might be in the 
box and where it is from? Be sure to 
keep us all guessing unti.l the very 
· end of your story. 
Dictation of words 
As the teacher dictates the following 
words~ have the children write the 
word. 
clap 
clapping 
skip 
skipping 
step 
stepping 
drop 
dropping 
Plan for use of the beginning sentence 
Step 4 
11 Your story today may be about a 
little s ister or brother~ or a little 
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DAILY LOG - SECOND GRADE 
SEVENTEENTH WEEK (con ' t) 
DAY SUBJECT 
TUESDAY 
vffiDNESDAY PHONICS 
DESCRI PTION 
pet . After you have decideo whom you 
are going to talk about., think of 
something h e or s he did recently. Be 
sure to tell us a ll the details (little 
things ) that lead up to the point of 
your story . Then c l ose your story 
quickly_, without l etting i t drag . 
Remember to tel l about only one thing . 
Di ctation of words 
Con tinue with itg words . 
The teacher die ates five words 
ending with ing as the children write 
them. --
LANGUAGE Plan for use or the beginning sen tence 
Step 5 
THURSDAY PHONICS 
11 Remember the story of Cinde r ella? 
She had a fairy godmother who helped 
he r by repeating a few magic words . 
Almos t instantly she would make even 
the most impos s i bl e thing come true 
for her . 
· 
11 If you had a fairy godmoth er_, what 
would you ask for? Would i t be he l p 
in some school l es.son? Perhaps there 
is something s pecial you want.'' 
The teacher writes : If I had a fai r y 
godmother I would ask for • ...• 
11 Remember you may ask for only one 
thing . You may tell why you need it 
so much and what having i t would mean 
to you . 11 
The children write their stories . 
Syl l abication 
Multiple response cards 
11 I am going to say pairs of words, 
~aying the same word twi ce . The 
178 
DAILY LOG - SECOND GRADE 
SEVENTEENTH \oJEEK (con 1 t) 
DAY 
THURSDAY 
(con 1 t) 
FRIDAY 
SUBJECT 
PHONICS 
{con 't) 
LANGUAGE 
PHONICS 
LANGUAGE 
DESCRIPTION 
second time I say the word, I'll add 
another part to it. You are t o hold 
up the card with a number one on it 
for the word that has one part . Hold 
up the card with a number two on it 
for the words that ha ve two parts. 
Out Helpers 
11 Who am I? 11 
Place four .community hel per pictures 
on t he f lannelboard; The Nurse , The 
Doctor, The Dentis t and The Teacher. 
Have as many children as the language 
period allows make up two or three 
sentences about each of the h e l pers . 
Then the others try to guess who the 
he l per is . 
Each child writes a sentence telling 
who the he l per i s . 
ex . 
\ihen we aren ' t well, this he l per 
makes us well a gain . \ihen we are 
well, he trie s to keep us that way . 
He is --- ------. 
Syllabication 
Continue work i ng with syllabi cation 
The children write t wo telling 
sentences about one of the h e l pers 
t hey have chosen, nurse, doctor, 
dentist or teacher. They may write 
a question asking others to guess who 
the he l per is. 
~----_ 
-~'-
--~_~. 
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APPENDIX 0 
--
STORY SAMPLES FROM GRADES ONE AND TWO 
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